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Adull students over the age of 25 have comprised a 
significant proportion of student body in traditionally 
youth-oriented institutions of higher education. At 
Eastern, adult students comprised 7.2 percent of the 
population of undergraduate students in the Fall, 1986. 
Based on an institutional survey, this study attemp�ed to 
gain a deeper understanding about adult students' academic 
and personal experiences of returning to a four-year 
university. 
One-fourth of the adult students (N=183) were randomly 
selected and invited to participate in this study. A 
total of 104 adult students returned the questionnaires. 
Participants' responses were categorized into six groups in 
accordance with their age levels and gender. It was 
hypothesized that age and gender would have significant 
influence on adult students' satisfaction with returning to 
higher education, including their evaluation of the 
qualities of instructors. 
It was found that most of the adult students were 
married, currently employed, and financially supported 
themselves to attend school on a part-time basis. About 79 
percent of the adult students have completed two-year 
college degrees or have had some college experience. 
Career-related factors and a need of enhancing self-identity 
motivated adult students to pursue a higher education. 
1 
General ly , adult students were satisfied with their overall 
experience of returning to school and perceived that their 
academic performance was about or above average . Mostly, 
the interpersonal relationships between adult students and 
the younger traditional college students were described 
( b y  the adult student s )  as friendly and communicable . 
Testing of the hypotheses revealed that age and gender 
did not have a significant influence on the degree of adult 
students ' overall satisfaction with returning to higher 
education . However , female adult students perceived that 
their instructors were more accessible than did male adult 
students . 
2 
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Adult students who return to school after a period 
of hiatus in their education are a growing population 
in the U .  S .  During the f ive-year period, 1974- 1979, 
col l ege enrollment of students over age 25 grew 26 percent , 
where as the enrol lment of students under age 25 only rose 
10 percent ( Magarrel l ,  May 4 ,  1981).  In 1980 , about twenty 
percent of the adult population was enro l l ed at some level 
of postsecondary education (Weinstei n ,  1980).  I n  198 1 ,  
the U .  S .  Bureau of Census reported that one out of three 
college students were over age 25 ( Magarrel l , May 4 ,  198 1 ) .  
Furthermore , according to the projection of Carnegie Counc i l  
on Policy Studies on Higher Education ( 1980) ,  there w i l l  be 
a 23 percent decline in the enrol lment of the traditional 
age students, eighteen to twenty-four years o l d ,  by the year 
2000 . The rise in enrol lment rates of students in the 
25 and older age group w i l l  compensate the decline of 
traditional col lege-age students .  
What factors motivate adults to return to school , 
part icularly to higher education? In 1930 , A .  N .  Whitehead 
pointed out that now the time- span of major cultural 
changes is considerably shorter than the l ife -span of an 
individual in present society . What adults had learned 
during youth cannot prepare them to cope successfully 
with the rapid changes of science, technology, and 
socioculture . Consequent l y ,  it is necessary to redefine 
1 
education as a life- long process in order to face a 
novelty of science advancement and sociocultural 
conditions ( Knowle s ,  1 9 7 3 ) .  Moreove r ,  individual 
developmental as wel l  as situational transitions occur 
throughout our life cyc l e .  Aslanican and Bricke ll ' s  
study ( 1 980 ) revealed that people are most l ikely to turn 
to education as a means to adjust to the various changes 
in l i f e ,  such as the changes in j ob ,  family situations , 
living arrangement , . . .  etc . It i s  estimated that about 
forty m i l l i on Americans are in a state of career transition; 
sixty-two percent of them plan to seek additional education 
in order to be qualified for entry into new f i elds or t o  
promote advancement in present status ( Arbeiter and others , 
1 9 7 8 ) .  
Furthermore, young high school graduates are likely 
to wait for one or more years before entering college 
( Henderson & Plummer, 1 9 7 8 ) . In addition,  there i s  a 
social trend that adults l i ke to blend work and leisure 
into education.  K .  P .  Cross ( 1 9 8 4 ) used the phrase 
" blended life plan" to suggest that work, educat ion, and 
l e isure could be arranged to be concurrent across individual 
l i fe- span and across society ' s  age groups . To adopt the 
blended life plan , both younger and older adults tend to 
become part-time students with full -time or part-time 
employment .  I t  is convinceable that the increase of 
part-time students w i l l  continue . 
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In 1 9 7 8 ,  the National 
Center for Education Statistics predicted that 4 8  percent 
of the col lege student w i l l  be part-time students by 
1 9 8 6  ( Franke l ,  1 9 7 8 ) .  Although the statistics of part-time 
enrol lment of 1 9 8 6  i s  not ava i l ab l e ,  the percentage of part-
time college students was al ready 4 8 . 3  percent in 1 9 8 3  ( U .  S .  
National Center for Education,  1 9 8 3 ) .  As a resul t ,  education 
becomes a continuous developmental task for personal growth, 
career trans ition , and post-reti rement plans throughout 
adulthood. 
Democratization of higher education has significant 
influence on adu lt s '  continuing education,  too . The 
democratic ideal advocated that equal educational 
opportunity should be open to each and every individual 
at different l ife stages ( Cross , 1 9 84 ) .  Especially , the 
educational attainment of older generations are relatively 
lower than younger generations . The lower educational 
attainment certainly affects older people's capacities to 
cope with the rapid changes of contemporary cultural , 
po lit ical , and economic life (Pare l ius , 1 9 7 9 ) . Although 
equal educational opportunity does not necessarily mean 
equal educational attainment , equal r i ght of access to 
higher education should be encouraged and implemented 
in order to meet the needs of adults for learning in a 
democratic society . 
The women ' s  movement motivated women t o  change the 
traditional female role as homemake r .  It must b e  noted 
that education is related to career development to some 
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degree . The higher educational attainment a woman has ,  the 
more likely she is to participate in the labor force 
( Women's Bureau , 1 9 7 6 ) .  Consequently, the notion of full 
equality for men and women in education and work encourages 
women to pursue higher education for job preparation as well 
as self-fulfillment . 
Furthermore , accompanying the ris ing divorce rat e ,  
there has been a remarkabl e  increase o f  single parent 
fami l ie s .  Ninty percent of single parent fami l ies are 
mother-headed, while father-headed single parent fami l ies 
are only 10 percent . Owing t o  the necessity of financial 
responsibilities of fami l ies , mothers in single parent 
fami l ies are in need of further education to improve 
their earning ab i l ities ( Title & Denker ,  1 9 80 ) .  In fact , 
among the population aged 3 5  and ove r ,  the increase of 
women returning to school was 6 6 . 8  percent , while the 
increase of returning male students was only 2 . 3  percent 
during 1 9 7 4  to 1 979 ( Magarre l l ,  May 4 ,  1 9 8 1 ) .  It is likely 
that women will continue to comprise the majority of 
returning adult students . 
Undoubtedly, the impact of demographic change in the 
U .  S .  also encourages the growth of adult learning . 
According to U .  S .  Census Bureau ' s  report , from the 1 9 5 0 ' s  
to 1 9 60 ' s ,  children under age 1 5  had been the largest age 
group; howeve r ,  1 5 - to 29-year-olds have become the 
largest age group in 1 9 8 0 ' s .  It i s  projected that the 
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population of people ages 30 to 6 4  years old will increase 
signif icantly in the next two decade s .  For the aging 
population,  education has become a primary tool for 
facilitating an individual ' s  continuing growth in view of 
the increasing life -expectancy , early reti rement , and 
leisure ( Skager & Dave , 1 9 7 7 ) . 
Beyond the above sociocultural factors , contemporary 
life-span developmental psychology particularly supports 
adults ' potential abi l ities of learning. The developmental 
orientation assumes that signi f i cant changes of individual 
development within the changing environmental ci rcumstance 
can occur across the l i f e  course . Such a revolutionary 
perspective on the discountity in human growth and 
sociocultural conditions emancipated us from the doctrines 
of Darwin ' s  theory of evolution and Freud ' s  anatomy determinism 
( Brim & Kagan , 1 9 80 ) .  Likewi s e ,  in Confucian thought , 
learning to be human , a holistic process of realizing the 
authentic human nature, never ceases from chi ldhood to an old 
age ( Tu ,  1976 ) .  In other word s ,  human development i s  not 
totally determined by the early chi ldhood experience . On the 
contrary , childhood-oriented behaviors may be transf ormed or 
even extinct in later l i f e  ( Balte s ,  Ree s e ,  & Lipsitite , 1 980) . 
Thus , beyond chi l dhood and youth, human growth will continue in 
the adulthood . All in a l l ,  adults ' continuing education 
ensuing from the universal senondary education has become 
a prevalent social movement . 
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Statement of Problem 
The fast growing population of older adults enrolled 
in col leges indicates that higher education has the 
potential for meeting adults ' educational needs . Howeve r ,  
the institutions of higher education s t i l l  tend to ignore 
the unique needs of older adult students . It is frequently 
as sumed that older adult students will adapt themse lves to 
the traditionally youth-oriented learning environment . 
Moreover,  there are sti l l  many adults who are afraid of 
returning to school after a long period of interruption of 
education . Simply by sharing other adults ' experience of 
continuing education can encourage the nonattending adults 
to participate in higher education . Hence , it i s  essential 
to gain a deeper understanding of the effects of higher 
education on adult development . 
Moreover, it may be noted that the more and more 
heterogenous student body could eventually change higher 
education in some fundamenal ways (Cross ,  1 9 7 2 ) . Higher 
education institutions have made efforts to improve the 
admi ssion procedure , instructional methods , career 
counseling services , . . .  etc . in order to meet adult 
student s '  needs ( Peterson, 1 9 83 ) .  Still a more hol istic 
approach to fac i l itate adults '  psychological , social , and 
cognitive growth i s  needed . A variety of philosophies of 
adult education are interpretative theories rather than 
applicatory theories , for each philosophy originates 
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from a particular sociocultural condition ( Elias & 
Merrian , 1 9 80 ) .  To identify adult students' special 
needs is very important for adopting an operational 
philosophy which can in turn be put to practical use . 
In general , chronologic age , psychological and 
physical matur ity , and social roles draw a distinction 
between adults and chldren . Furthermore , fol lowing th�: 
rapid changes of science, technology , and cultur�. it is 
necessary �o daf ine education as a continuous process of 
discovering what is not known, instead of transmitting 
what is known (Knowles,1970) . Knowles further underlined Lhe 
specific characteristics of an adult: (1) a self-directing 
learne r ; (2) a person having a growing reservoir of experience 
which can become a resource of learning; ( 3 )  a person whose 
developmental tasks of social roles determine the orientation 
of his learning; ( 4 )  a person whose learning emphasizes 
problem-solving and immediacy of application . Thus , he 
advocated that andragogy , which emphasizes facilitating 
the growth of voluntary learner s ,  should replace traditional 
peadagogy as an appropriate teaching technology for adult 
student s .  
I n  reality,  the growing popul ati on of older adults 
seeking higher education has expanded age range of col lege 
s tudents and has made the dynamics of student-faculty 
interaction more complicated . Doubtless , adults are a 
diverse population with various needs . I t  i s  extremely 
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difficult for the teachers t o  respond to the dif ferent 
developmental needs of each and every individual 
( Gaff & Gaf f ,  1 9 8 1 ) .  Thus , it i s  important to gain a more 
comprehensive understanding of older adult college 
students ' perception of present instruction style and 
methods in general . 
On the other hand , it is true that the older and 
younger students can learn from each other by sharing an 
intergenerational class ( Long , 1 9 8 3 ) .  Cros s-generational 
instruction may be helpful for breaking down generational 
historical barries to communication in order to avoid 
intergenerational antagonism ( Jensen-Osinski , 1 9 8 1 ) .  
However , there was l ittle research related to the 
involvement of different age groups of students in 
understanding the dynamics of human relations in the 
intergenerational classroom . It is essential to inquire 
into the general pattern of interaction between the younger 
and older adult students in higher education . 
Both middle-aged men and women are experiencing a 
sequence of l i f e  changes , and they are most likely to 
return to school for l i f e  transitions . However ,  recent 
researchers have revealed that males and females often 
have dif ferent developmental tasks and learning needs at 
similar life stages ( Gi l l i gan, 1 9 8 2 ; Schlossberg, 1 9 7 8 ) .  
To learn the diff erent adjustment needs between males 
and females who are returning students can assist adult 
educators to provide more suitable education or counseling 
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services for both male and female students . 
Above al l ,  the fact that most adult students need to 
cope with combining family and career respons ibilities 
distinguish the adult students from traditional coll ege 
students . Certainly, the student role w i l l  add to the 
role conflicts experienced by returning adult students . 
How an adult student's returning to school effects their 
spouses and children should be recogni zed as one of the 
determinants to an adult student ' s  achieving a successful 
educational attainment . 
Statement of Purpose 
For the purpose of this study , adult students were 
defined as any persons , 25 years of age or older, who were 
enrolled in undergraduate programs at Eastern I l l inois 
University on a full-time or part-time bas i s . 
The purpose of this study was to gain a deeper 
understanding about the general experience of adult 
students' in higher education.  More specif ically, this 
study intends t o :  
( 1 )  collect demographic data of the adult student s ,  
including the age distribution, ethnic background , 
marital statu s ,  yearly income; 
(2 ) gather biographic information of adult students , 
such as entry educational level , major f ie l d ,  
financial resource , the years of interruption of 
school educat i on ,  the number of children, and 
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employment status ; 
( 3 )  understand adult students '  study time , perceived 
academic performance ,  and educational or vocational 
aspiration ; 
(4) examine adult students ' sat i s f i cation with , 
difficulties of adjustmnet , perceived l i f e  changes , 
and educational or counseling needs ; 
( 5 )  inquire into adult students ' support system, the 
influence of their continuing education on their 
fami l ies or significant others ; 
( 6 )  explore general relationships between adult 
students and traditional college students less 
than 25 years o l d ;  
( 7 )  understand effects of age and sex on adult 
students ' experience in higher education; 
( 8 )  learn adult students ' perception of the 
qual ities of instructors . 
Organization of the Study 
Chapter II : Review of literature . 
Chapter III: Description of the research procedure . 
Chapter IV : Report of the findings of the research. 





The l i terature has been presented in the fol lowing 
manner: 
( 1 )  The characteristics of adult students . 
(2) The academic performance of adult students . 
( 3 )  The interaction between faculty and adult 
students .  
( 4 )  The intergenerational relationship in college 
classes . 
( 5 )  Problems and needs of adult students . 
Characteristics of Adult Students : 
Although adult students are highly motivated learners, 
they indeed represent a diverse population. Shipp and 
McKenzie ( 1 9 8 1 ) pointed out : 
A person's age , income, educational level , ethnic 
background ,  and sex when considered individually may 
not cause particular behaviors relative to learning, 
but certain combinations of these factors and of other 
demographic variables with their attendant value 
systems do exert a powerful influence on an 
individual's perceptions , attitude s ,  choices , and 
behaviors . ( p . 1 8 8 ) 
Thus , certain psychographic inferences of adult students 
can be made based on the demograpphic characteristics of 
1 1  
adult students . On the other hand , the demographic 
characteristics which are associated with certain adult 
populations might further influence the adult individual ' s  
perceptions of returning t o  school in adulthood . In 
consequence , it i s  essential to identify the general 
demographic characteristics of adult students . 
It must be noted that most of the following l i terature 
revi ews are based on research which is national or 
regional in scope and include adult students in two-year 
community colleges and other organized education programs ; 
thu s ,  some of the data may not be applicable to the local use 
or four-year higher education institutions . Neverthel es s ,  
the summarized data s t i l l  can provide a profile o f  returning 
adult students as well as an understanding of the progress of 
adult education in the U .  S .  
1 .  Historical Characteristics: 
In the mid 1 9 40 ' s ,  higher education institutions 
started to recruit veterans who were older than traditional 
college students , between eighteen and twenty-one years 
old . As a resul t ,  there was a s i gnifi cant increase of male 
adult students in higher education under the G .  I .  B i l l .  
For the academic year 1 9 4 5 - 1 9 4 6 ,  2 7 . 6  percent o f  the total 
undergraduate enrol lment were veterans . 
In 1 9 6 0 ' s  and 1 9 7 0 ' s ,  women 25 years old and older 
represented another growing population of adult students . 
During 1 9 7 0  to 1974 , among the population of women college 
enrollment , there was an increase of 27 percent for ages 20 
1 2  
to 21, 29 percent for ages 22 to 24, 108 percent for ages 26 
to 29, and 95 percent for ages 30 through 34 (Tittle & Denker, 
1977). 
In view of the fast growth of the adult student population 
and the expanded range of students' ages, the U. S. Bureau of 
Census began to report the undergraduate enrollment statistics 
encompassing people beyond the age of 35 in 1972. In sum, 
we may conclude that adult students have been recognized as 
an important part of college student enrollment in 
traditionally youth-oriented higher education. 
2. Demographic Characteristics: 
Sex. 
Since 1970's, there has been a continuous increase of 
adult women returning to higher education. Between 1974 and 
1979, the number of female college students over the age of 35 
years old increased by 66.8 percent, while the number of male 
students over 35 years old only increased by 2.3 percent. 
In the same five years, the number of women aged 25 through 34 
enrolled in college increased by 58.7 percent, whereas the 
number of men in the same age group declined by 1.1 percent 
(Magarrell, May 4, 1981). According to the projections of the 
U .  S. National Center for Education Statistics, returning women 
students will continue to comprise the major increase in the 
enrollment of adult students in higher education. 
In addition, adult women students in higher education tend 
to be older than adult men students. Among the population of 
adult students in higher education, the increase of female 
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adult students 3 5  years and over i s  greater than the other age 
groups from 1 9 7 0  to 1 9 8 3  ( see Table 1). On the other hand , 
male adult students age 25 to 29 apparently has comprised 
half of the population of male adult students since 1 9 7 0 . 
I t  is possible that the average female adult students were 
engaged in childraising and household responsib i l i ties 
before they re-enter college after the age of 35 years old , 
whi le male student might wait for one o r  more years for 
military services or work before they enter coll ege after 
the age of 2 5 .  
Moreover ,  two previous studies showed that the 
demographic characteristics of the returning women students 
in 1 9 60 ' s  were dif ferent from the returning women students 
in 1 9 70 ' s .  Campbe l l ' s  study ( 1 9 7 3 )  revealed that returning 
women students in 1 9 6 4 - 1 9 6 5 ,  on the average , were 3 7  years 
o l d ,  married , had 2 or 3 children, l ived in the area , and 
whose husbands were professionals or student s .  Compared 
with Campbel l ' s  study , McClosky ' s  study ( 1 9 7 6 )  indicated that 
returning women students in the 1 9 70 ' s  varied more widely in 
age ( under 30 and over 50 ) ,  and the proportion of divorced or 
unmarried women increased . Also , most of the female students 
in the 1 9 7 0 ' s  needed to f inance their own education . Pos s ib l ly , 
the rising divorce rate and the increase of mother-headed single 
parent fami l ies have resulted in the continuous growth of 
female adult students who want to return to school for job 
preparation . 
1 4  
Table 1. Enrollment in Institutions of Higher Education by Sex and 
Age, 1970 to 1983, and projections, 1988 and 1993. 
Number (1, 000) 
Age/Sex 
1970 1975 1983 1988 1993 
Total 8,581 11,185 12,465 12,141 11,676 
Male 5, 0 4 4  6,149 6, 024 5, 909 5, 641 
Under 24 years 3,537 3,816 3, 727 3, 337 3,052 
25 to 29 years 783 1, 123 1, 087 1, 150 1, 022 
30 to 34 years 308 557 597 676 710 
35 years and over 415 654 613 744 855 
Female 3, 537 5, 0 36 6,441 6,232 6, 0 35 
Under 24 years 2,657 3,244 3, 675 3, 194 2, 900 
25 to 29 years 292 651 945 960 849 
30 to 34 years 179 410 717 782 812 
35 years and over 409 730 1, 103 1, 294 1,474 
Source: U. S. National Center for Education Statistics 
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Age. 
Age is an important predictor of adults' participation 
in educational activities. Johnstone and River's study 
(1965) showed that adults were likely to participate in 
education before age 30, especially in the vocational areas. 
In their study, only 1 percent of the sample had enrolled in 
their first course after age 60. In 1978, only 4 percent of 
the population 55 years and above participated in organized 
instruction (National Center for Education Statistics, 
1980). Age alone can be perceived as the primary barrier to 
continuing education. Bengston (1975) used the concept of 
anomia to describe alienation, loneliness, and lack of 
clear-cut expectations resulting from a marginal social 
position among various segments of population. Anomia 
associated with old age might discourage older adults to 
participate in organized educational activities. Moreover, 
the lower educational attainment of older adults may be the 
reason for the lowest participation rate of the oldest age 
chorts (Cross, 1984; Fisher, 1986). In 1970, the median 
number of school years completed was 1 2 . 6  for 25 to 29 
year olds, 12.l for 45 to 54 year olds, and 8.8 for 65 to 75 
year olds (Parelius, 1979). Anderson and Darkenwald's 
study (1979) showed that the adult learning participation 
rate for those completing two years of high school is 4.1 
percent; for those with three years of high school is 5.9 
percent; for high school graduates, the participation rate 
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is 10.9 percent. It could be concluded that experience of 
formal schooling is correlated with their participation 
in continuing education. In addition to lower educational 
attainment, a lack of mobility is another barrier for older 
adults to participate in educational activities (Hoyt, 1975) . 
Older adults who are actively engaged in education 
activites are more satisfied with their life situation than 
the older adults with lower levels of participation 
(Mizer, 1975). Hooper (1983) also found that older women who 
participated in education have better health, fewer and less 
severe depressive symptoms and higher autonomy. Thus, it is 
important to gain a more comprehensive understanding about 
the learning experience and educational needs of the older 
adults in order to encourage older adults to continue 
education. 
Age also can distinguish adults' different educational 
and vocational aspiration. K. P. Cross (1984) pointed out 
that younger people tend to pursue higher education for 
later career specialization; older adults in the age ranges 
of 25 to 45 focus on occupational and professional training 
for career advancement; the adults 50 years old and older 
may emphasize on the productive use of leisure time. 
Racial Background. 
Generally, the education attainment of the white population 
is higher than the nonwhite minority groups in the U. S .  The 
proportion of white adult students is also higher than other 
racial groups in higher education. Black adult students 
17 
outnumbered the other minority groups ( see Table 2 ) .  According 
to the annual reports of Cooperative Institutional Research 
Program ( CIRP ) , which is based only on the response from first­
time , full-time freshmen of higher institution, the enrollment 
of white adult freshmen had a decline from 87 percent in 1 96 6  to 
6 3  percent in 1 9 7 5  and has remained 70 percent since then 
( Selmon & Gordon , 1 9 8 1 ) .  I n  Table 3 ,  the U .  S .  Bureau of Census 
also reported an increase of minority group college enrollment 
from 1 9 6 6  to 1 9 8 2 . Among the population of adult freshmen, 
the number of women students in minority groups used to be higher 
than men in each racial category , but it has become smaller in 
recent years . Overall , the propotion of non-white adult students 
of both sexes is higher than non-white traditional-age students . 
And, the growth of non-white adult students i s  more rapid 
than non-white traditional age students ( Solmon & Gordon , 
1 9 8 1 ) .  
Marital Status/Attendance Statu s . 
Older adults , especially over 30 years old , are most 
likely to be married or previously married . In her national 
study on college re-entry women , Astin ( 1 976 ) found that 83 
percent of returning students i n  higher education are mothers .  
According to the annual reports of the Cooperative 
Institutional Research Program ( C IRP ) , Solmon and Gordon 
( 1 98 1 )  concluded that about 4 2  percent of adult students are 
unmarried, compared with 9 7  percent or above of the 
traditional-age student s .  
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Table 2 .  National Norms for Racial Background of Entering 
Freshman , Fal l ,  1982. 
Percentage of Students 
Racial Background 
Four-year Colleges Two-year Colleges 
Men Women Men Women 
White/Caucasian 8 3 . 6  8 1 . 5  9 3 . 0  9 3 . 2  
Black/Afro-American 1 2 . 5  1 4 . 6  4 . 5  4 . 8  
American Indian 1 .  3 1 . 2  1 . 0  . 7  
Oriental 1 .  6 1 .  5 1 .  0 . 7  
Mexican-American . 9  . 7  1 .  0 1 .  0 
Puerto Rican-American 1 . 3  1 .  5 . 6 . 6  
Other 1 .  7 1 . 6  1 .  3 1 .  0 
Source : U .  S. National Center for Education Statistics 
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Table 3 
Racial Background of Freshmen,  19 6 6 ,  1 972 , and 1 9 8 2  
Percentage of Students in All Institutions 
Racial Background Men Women 
---�------------- ���--�----� 
1 9 6 6  1 9 7 2  1 9 8 2  1 96 6  1 9 7 2  1 9 8 2  
White/Caucasian 90 . 9  8 8 . 4  8 9 . 0  9 0 . 5  85 . 9  87 . 5  
Afro-American 4 . 5  7 . 6  7 . 6  5 . 6  1 0 . 0  9 . 4  
American Indian . 5 1 . 1  1 .  0 . 6 1 .  2 . 9  
Oriental . 8  1 . 1  1 . 5  . 7  1 . 1  1 . 3  
Mexican-American 1 .  6 . 9 1 .  5 . 9  
Puerto Rican 
American . 6 . 9  . 7 . 9  
Other 3 . 3  1 . 8  1 .  5 2 . 7  1 . 8  1 . 3  
�--�----�-------��--------�-------·-----------·--��------
Sourc e :  U .  S .  Bureau of Census 
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As mentioned in Chapter I ,  family responsibi l ities which 
result in greater financial and time restricitions probably 
l imit adults ' ability of attending higher education on ful l -
time basi s .  Indeed, there i s  a high proportion of part-time 
students among the adult students . For instance , about 85 
percent of both female and male adult students 3 5  years old 
and older are part-time students ,  compared with 4 2 . 9  percent 
of the total student population in 1 9 8 3  ( see Table 4 ) .  
In consequenc e ,  i t  could b e  concluded that the majority 
of adult students re-enter college on a part-time basis in 
order to be able to take care of family responsibil ites . 
Financial Income . 
Financial income is another important predictor of both 
traditional college students and adult students . Among the 
population of high school graduates 18 to 24 years old who 
are financially dependent on their fami lies , 30 . 8  percent come 
from the fami l ies whose annual income i s  under $1 0 , 000 ; 53 . 5  
percent are from the families whose annual income is $20 , 00 0  
or more. The median family income of dependent college 
students ,  1 8  to 24 years o l d ,  was over $25 , 00 0  for whites , 
and $1 3 , 0 7 7  for blacks in 1 9 8 1  ( Magarrell , 1 9 8 1 ) .  Although 
there i s  no stat i stics of the average family income of adult 
students available , adults whose annual incomes are under 
$10 , 00 0  are seriously underrepresented in organized learning 
activities ( Cross , 1 9 8 4 ) . Entine ' s  study ( 1 9 7 8 ) on women 
students also pointed out that the lower the income the women 
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Table 4 .  Part-Time Enrollment in Institutions of Higher 
Education by Sex and Age , 1 9 7 0  to 1 9 8 3 .  
Percent of Part-Time 
Age/Sex 
1 9 7 0  1 9 7 5  1 98 3  
Total 3 2 . 2  3 8 . 8  4 2 . 9  
Male 30 . 5  3 6 . 1  3 8 . 8  
2 5  to 2 9  years 5 8 . 2  5 7 . 8  5 9 . 7  
3 0  to 34 years 7 6 . 6  67 . 0  7 2 . 6  
35 years and over 8 1 .  9 7 6 . 8  8 5 . 3  
Female 34 . 6  4 2 . 1  46 . 9  
2 5  to 2 9  years 7 2 . 6  6 6 . 5  6 8 . 3  
30 to 34 years 84 . 8  7 6 . 8  80 . 8  
35 years and over 8 5 . 6  8 5 . 6  8 5 . 1  
Source: U. S .  National Center for Education Stati stics 
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hav e ,  the lower the education level they have . Marcus ( 1 9 7 8 )  
suggested that people who had lower income and status thus 
had current pressing needs ; consequent ly , they are most 
unlikely to participate in education to meet these needs in 
the future. In short , an individual ' s  socioeconomic condition 
is an important determinant of deciding to continue education.  
Geographic Differences . 
There i s  a signif icantly higher participation rate for 
the Western states in the U .  S .  ( Cross , 1984 ) .  Boaz ' s  study 
( 1 9 7 8 )  showed that 1 6 . 6  percent of the eligible adults in 
the West participated in organized education , while only 1 0  
percent of those i n  Northeast participated i n  educat ion . 
Cross ( 1 984 ) further compared Hefferlin , Peterson, and 
Roelfs ' study ( 1 9 7 5 ) , which surveyed the adult participation 
in educational activities in Californ i a ,  and Hamilton ' s  
study ( 1 97 6 ) , which surveyed the adults ' educational 
participation in Iowa. The former study found out that 
adults ' interest in participating in education is 
considerably greater in Californ i a .  This may b e  due t o  the fact 
that the educational level of adult population in California 
is higher than the educational level of adults in Iowa . 
Moreover, Cal ifornian adults have much more opportunities t o  
participate i n  post-secondary educational programs . Cross 
concluded that access to appropriate programs , educational 
attainment of popul ace , and the participation rate itself 
can influence adult s '  participation in educational 
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activities in a particular geographic area . 
Furthermore , people living in suburban areas are more 
l i kely to be engaged in educational activites than those 
l iving in areas of sparse population or in the dense 
population of inner cities ( Cros s ,  1984 ) .  For instance , 
the participation rate of adult education in farm area is 
l ower than the other areas ( Boaz, 1978). 
3 .  Psychological Characteristics of Adult Students : 
It i s  true that there i s  a greater range of individual 
differences in the population of adult students , compared 
with the traditional college students . Nevertheles s ,  the 
returning adult students general l y  share some collective 
psychological characteristics which distinguish them from 
their non-learner peers . Based on the interrelationships 
between demographic and psychographic variables , Shipp and 
McKenzie ( 1 9 8 1 ) concluded that the fol lowing psychographic 
variables are associated with adult non-learners and adult 
active learner , respective l y :  
Non-learner:  
( 1 )  time orientation primarily to the past and present 
rather than the future 
( 2 )  thought patterns and life style conditioned by a 
relatively short time perspect ive 
( 3 )  more emphasis on emotional rather than rational 
response 
( 4 )  marginal sense of personal freedom and choice 
( 5 )  less w i l l ing to take r i s ks 
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( 6 )  more concrete in t hought 
( 7 )  more reliance on family and friends for the advice 
( 8 )  action oriented 
Active Learner : 
( 1 )  time orientation i s  to the future 
( 2 )  thought patterns and life style conditioned by a 
relatively long time perspective 
( 3 )  more emphas i s  on rational rather than emotional 
response 
( 4 )  greater sense of personal freedom and choice 
( 5 )  greater will ingness to take risks 
( 6 )  more abstract in thought 
( 7 )  more reliance on professional and experts for 
advice 
( 8 )  seeks routine rather than action 
He further suggested that adult students have the abi l ities 
to become self-directed learners . 
Mizer ( 1 9 7 5 )  also found that educationally active older 
adults ( 1 )  have a better self- concept ; ( 2 )  general ly are more 
sat i sfied with their lives ; ( 3 )  are better readers ; ( 4 )  
place greater importance on leadership and independence . 
Furthermore , Kasworm ( 1 9 8 0 ) compared t he differential 
intellectual and social -emotional orientations between 
younger ( 1 8-22 years ) and older ( 2 6 years and above ) 
undergraduates . He suggested that older undergraduates , in 
comparison, are independent beings who pursue higher 
education owing to their own interests or concern s ,  and are 
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able to carry emotional/financial supports for s i gnificant 
others . In contrast , younger undergraduates generally are 
receivers of emotional/financial supports from their 
parents . Besides , older undergraduates have developed self­
confidence through varied rich l i f e  opportunities and 
experiences ;  while younger undergraduates only have had 
limited prior l if e  experiences to discover their 
capabil ities . Moreove r ,  younger undergraduates tend to be 
more introspective, impulsive , and exhibit the need for 
immediate gratification through short range goals .  On the 
other hand , older undergraduates display greater maturity, 
have long range goal activities and develop analytical/ 
critical problem-solving ski l l s . 
In summary, adult students have more mature personality 
characteristics , sufficient l i f e  experience , and adequate 
intellectual abi lities . Thu s ,  adult students have acquired 
the capabilities of becoming self -directed learners . 
Academic Performance of Adult Students : 
In general , learning can occur throughout our life 
cyc l e .  Individual growth does not stop when we reach a 
certain age . There was a common expectation that 
learning performance has an irreversible decrement across 
the l ife span . However , recent research has shown that 
older adults '  lower learning performance can be due to the 
fact that their previous educational level was lower than 
the young people . Also,  older adults tend to be limited to 
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their habitual learning approach and rarely use learning 
strategies; consequently , they become inferior to young 
people in learning performance .  Furthermore, a lack of 
supportive learning environment can affect older adults ' 
learning performance. In short , the modest decline in adult ' s  
learning performance can be modified through facil itative 
educational intervention ( Peterson, 1 9 8 3 ) .  Moreove r ,  Knox 
( 1 9 7 7 )  suggested that continued acculturation through 
self- directed learning and education can induce individual's 
intell ectual growth. In particular , motivation has a 
signi ficant influence on the learning process and learning 
outcome . Adult students ,  who overcome all the barriers to 
continue education, are the highly self-motivated learners . 
It would be assumed that the academic performance of adult 
students will be better in view of �heir voluntary return 
to school . 
Previous research has shown that adult students' 
academic performance is higher than traditional college age 
students . Within a four-year college setting, Halfter 
( 1 9 6 2 )  found that the academic performance of the old group 
of women students , 40 years old and older, were signi f i cantly 
superior to the young group of women,  1 8  to 2 5  years of age . 
He further concluded that ten , twent y ,  or thirty years of 
interruption of school education didn ' t  affect the older 
mature women ' s  grade or performance.  Ryan's study ( 1 969 ) 
also suggested that there is a positive relationship between 
older age and high level of academic achievement . Moreover ,  
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according to the evaluation report on the Cal if ornia State 
University and College Pilot Project for California Residents 
60 Years of Age or Older ( 1 97 9 ) ,  the elderly student s '  
( 60 years old o r  older ) academic performance i s  higher than 
that of the total university population . 
Pierson ' s  study ( 1 9 4 8 )  compared veterans in the oldest 
age group and youngest age group; he found that age is not 
the only determinant of higher academic achievement . The 
experience of the armed forces and the desire to re-enter 
college may have signif icant impact on veterans ' motivation 
of high achievement . Roel f s '  study ( 1 9 7 6 )  revealed that 
older students ,  especially those over the age of 30 , are 
less likely to experience academic diff iculties . She also 
found that older students are more certain of their goals 
and generally spend more time studying than traditional 
college-age students . K .  Clement ' s  study ( 1 9 7 4 ) also 
indicated that women age 40 and above were academically 
successful and had higher grades than women between ages 1 8  
to 2 5 .  He suggested that older women students have positive 
attitudes toward work and their emotional responses were more 
stable than younger women students . In Kasworm ' s  study ( 1 980 ) ,  
older undergraduates ( 2 5  years old and above ) displayed 
higher scores in the areas of personal integration,  lack of 
anxiety, theoretical orientation , and analytical problem 
solving. On the other hand, younger undergraduates 
di splayed s i gnificantly higher scores on environmental , 
esthetic,  and novel stimuli and impul s e  expression.  
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It must be noted that older adult students tend to 
take less course load , compared with traditional college 
student s .  Hence , adult students can spend relatively more 
time on each course . In addition, owing to the family and 
j ob ,  commitments , adult students usually enter the local 
educational institutions; therefore , they may have more 
native ability to accomodate with the learning envi ronment 
of college than younger col lege students whose mobility is 
higher than adult students ( Leppe l ,  1 9 84 ) .  
All in a l l ,  adult student s ,  as highly self -motivated 
learners are more assured of the advantage of higher 
education they have had greater experience in society which 
helps them develop ski l l s  to aid their academic performance . 
The Interaction between Adult Students and Faculty :  
Research findings showed that higher education has 
signif icant inf luence on college students ' belief s ,  attitudes , 
and knowledge . With respect to the psychological well-being 
of students ,  h i gher education particularly appears to 
emphasize autonomy , nonauthoritarianism, and social maturity 
( Bowen , 1 9 77 ) .  Undoubtedl y ,  faculty play a vital role in 
higher education. Astin ( 1 9 7 8 )  pointed out that frequent 
interaction with faculty during the undergraduate years has 
a positive impact on status needs , altruism, and musical and 
artistic interest . She futher suggested that student-faculty 
interaction has a stronger relationship to student 
satisfication with the college experience than other student 
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or insititutional characteristics . In other word s ,  students 
who interact frequently with faculty are more sat i sfied with 
their experience of higher education,  which includes 
student friendships , variety of courses , intel l ectual 
envi ronment of institution, . . .  etc . (Astin, 1 9 7 8 ) .  Moreover , 
Pascarel l a  and Terenzini ( 1 9 7 7 )  found that student-faculty 
contact is an important determiner of college persi stence , 
the student-faculty informal relationships especially 
affect students '  social and academic integration . In their 
further study , Pascarel l a  and Terenzini ( 1 980 ) concluded 
that faculty, in both their formal teaching and nonteaching 
roles , influence freshman students ' decisions to persist or 
withdraw from a particular institution. 
Though the above research was conducted with 
traditional coll ege-age students ,  their conclusion still can 
shed l i ght on understanding the dynamics and nature of the 
relationship between faculty and adult students . 
Adult students with extensive life experiences may be 
viewed as a chall enge to the basic authority of a teacher 
( Gaff & Gaf f ,  1 9 8 1 ) .  However ,  Rindskopt and Charles ( 1 974 ) 
found that there was no difference between older and 
younger student s '  evaluation of younger and older 
instructor s .  In fact , older people rated a l l  instructors 
more highly than younger students . Thus , they suggested 
that younger instructors should not be hesitant to undertake 
instructional assignment with older adult students . On the 
other hand , Plotsky ' s  study ( 1 9 7 5 )  revealed that the number 
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of years of teaching accumulated by a faculty member were 
correlated with more favorable attitudes toward students who 
were older than average . In short , age does not have negative 
impact on the development of student-faculty relationships . 
Adult students are a heterogeneous group with a variety 
of educational need s .  What would b e  the best instructional 
approach to facilitate adult students ' affective and cognitive 
growth? Knowles ( 1 970 ) proposed " andragogy" as " the art and 
science of helping adult learn . " The technological direction 
of andragogy emphasizes respects f o r  adults ' autonomy , which 
i s  in distinction from the chi ld ' s  dependent personality. 
Knowles ( 1 9 7 0 ) noticed that adults typically are not prepared 
for self-directed learning; they need to go through a process 
of reorientation to learning as adults--to learn new ways of 
learning. He suggested that the psychological climate of 
adult education should be the one which lets adults feel 
accepted,  respected, and supported ; and there should be a 
spirit of mutuality between faculty and adult students as 
joint inquirers . Furthermore , the learning program of 
adults should involve adults in a process of self-diagnosis 
of needs for learning ( Knowles , 1 9 7 0 ) .  In short , the 
andragogical approach advocated adult education should help 
adults develop their abi l i ty ,  motivation, and responsibility 
of self-directed learners . As an educational innovation , 
andragogy is very popular with adult educators in the last 
f ifteen years in the U .  S .  Likewi se , Bolton ( 1 97 6 )  suggested 
that adult educators should adopt a humanistic approach which 
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emphasizes the involvement of older learners in the planning 
and implementation of the instructional process . 
However ,  adult students are not a cohesive population, 
adult students have different educational attainment , 
vocational aspiration, not to mention that they are at 
different developmental stages and have different 
psychological maturity. Thus , it i s  very difficult to 
determine whether adult students perceive self-directed 
learning as a preferred and helpful educational innovation . 
Knowles ( 1 9 7 0 )  also pointed out that adult ' s  previous 
experience with school is an important element of his/her 
self-concept . Thus , Knowles ( 1 9 7 9 )  futher clarified : 
So I am not saying that pedagogy i s  for children 
and andragogy for adults , since some pedagogical 
assumptions are rea l i stic for adults in some situations 
and some andragogical assumptions are real i stic for 
children in some situations . 
Indeed, adult students show their preference for instructor­
centered instruction,  a pedagogical approach--teacher 
determines course content and learning activities ( Roelf s ,  
1 9 7 5 ) . Rosenblum and Darkenwald ( 1 9 8 3 ) also found out that 
adults ' direct participation in course planning doesn ' t  
affect adult learner s '  achievement and satisfication. A 
recent study ( Tracy & Schuttenberg , 1 9 8 6 )  uses a content 
analysis of 1 4 6 2  written responses of adult learners 
provided to explain their rationales for pref erring 
different learning interaction patterns . The result of this 
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study showed that the largest percentage of rsponses fal l s  in 
the instructor-centered categories which as sume ( 1 )  
instructor knows best ; ( 2 )  instructor should be authoritative ; 
( 3 )  students need structure .  
Why do adults prefer instructor-centered approaches of 
teaching? As Knowles ( 1 970 ) suggested , adults ' previous 
learning experience under directive teachers may result in 
their preference for traditional pedagogical approaches .  
Douvan ( 1 98 1 )  also indicated that adult students might have 
"an experience of the infantaliz ing aspects of the student 
rol e ,  of returning to a role that demands compliance and 
continual submi s s ions of the self to judgement and 
evalulation by others . "  Hence , returning to school simply 
means to retain their previous student role rather than to 
initiate and establish a new interaction pattern with 
instructors . Besides , adults may have a great experience 
with expert teachers who excelled at mastering information,  
and bel ieve that transmiss ion of knowledge is the only 
legitimate role of any instructor ( Houle, 1 9 80 ) .  Thu s ,  the 
instructor-centered approach is regarded as the best way of 
adult learning.  On the other hand , McCants ( 1 98 1 )  suggested 
that adult learners may view their new student role as a 
consumer. As a consequence , the content of learning i s  more 
important than the interpersonal student-faculty contact . 
The primary responsibil ity of the instructor i s  transmitting 
knowledge ins tead of faciliting adults '  growth. Furthermore , 
older adults might have a low self- concept , which results 
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from the negative sterotypes of older perople ' s  deteriorating 
intel lectual capab i l ities , This may effect older adul t s '  
acceptance of subject-centered education orientation ( Label , 
1 9 7 8 ;  Peterson, 1 9 8 3 ) . 
On the other hand , Holems ( 1 980 ) indicated that beliefs 
and attitudes about adult education were signif i cantly 
different for the andragogical and pedagogical adult 
educators . The andragogical adult educators are most likely 
to feel comfortable about initiating interactions and close 
relationship with others . They also like to direct others ' 
attention on the self and to become a member of the group . 
I t  could be concluded that the instructor ' s  personal 
preference and dispositional characteristics may affect their 
educational orientation. Nevertheles s ,  understanding adult 
students ' preference of the present instructional approach 
i s  the preliminary step to identifying adult students ' 
educational needs . 
Intergenerational Relationship in College Classes : 
Affective devel opment of adults is an important task of 
the holistic approach toward faci l i tating students ' growth 
in higher education. In the affective domain,  interpersonal 
competence particularly emerges as the central concern of 
higher education because of the expanding range of students ' 
ages ( Torbert , 1 9 8 1 ) .  Interpersonal competence could be 
defined as the " abi lity to interpret the intentions and 
attitudes of others " and t o  " improve new roles " ( Lipsett & 
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Avakian , 1 9 7 9 ) .  As the student population of higher 
education grows older , it i s  as sumed that a l l  the students 
become able t o  explore more interperonal relationship in the 
i ntergenerat ional classes . I n  view of intellectual 
development, older adults are more motivated to learn when 
learning is related to practical interactional problems 
( Schaie & Parr , 1 9 8 1 ) .  Hence , the social interaction in 
classs could enhance adult students '  motivation to learn. 
On the other hand, the intergenerational classes could 
provide a context for two or more generations to engage in 
the exchange of bel iefs , experience s ,  ideas and values 
( Long, 1 9 8 3 ) .  As a consequenc e ,  traditional col lege students 
and adult students can learn from each other . 
Howeve r ,  there i s  some tension between older and younger 
students .  I n  Jacobowitz and Shann ' s  study ( 1 9 8 2 ) , younger 
students beli eved that older students monopol i z e  class 
discus s i ons . Peabody and Sedlacek ( 1 982 ) revealed that 
entering coll ege students hold negative attitudes toward 
their more mature clas smates in the various settings . 
MacLean and Marcus ( 1 9 8 1 ) also reported that older students 
are afraid that they might restrict the spontaneity of the 
younger students '  learning proce s s ;  younger students felt 
that the older adult student sometimes distract class 
discussions . Moreove r ,  De Crow ( 1 9 - - )  found that older 
people feel more comfortable and learn better with their own 
age group . Dixon ( 1 9 6 5 ) suggested that age-special i zed 
curricula can reduce adults ' anxieties of competing with 
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younger students . Covey ( 1 982 ) and Yeo ( 1 9 8 2 )  indicated 
that present college courses and instructional methods 
should be redesigned to meet the unique needs of middle age 
and older adult students .  It seems that age- segregated 
instructional approach could be more appropri ate for adult 
students .  
On the other hand , Pirnot and Dunn ( 1 983 ) found that 
adult students placed the theoret i c ,  aesthetic , and 
political values at the top of their value hierarchy 
and the economi c ,  soci al , and r e l i gious values at the 
bottom. The i r  value priorities are quite similar to those 
of traditional college students and opposite those of their 
noneducationally active peers . Moreove r ,  Del lmann-Jenkins , 
Fruit , and Lambert ( 1 984 ) indicated that both middle age 
students '  ( aged 3 6  to 60 years old ) and younger students ' 
( aged 1 8  to 3 5  years o l d )  motives of learning are based on 
intell ectual growth and self-development . Both age groups 
were found t o  agree that hands-on-experienc e ,  lectures with 
discussions , and lecture-only formats are the most effective 
instructional methods . Therefore , they concluded that age 
integrated educational programs certainly can meet the 
educational motives and needs of both middle and younger 
students . 
In add i t i on ,  in Perkins and Robertson-Techabos ' study 
( 1 9 8 1 ) ,  older students reported that younger students were 
friendly, accepting, and didn ' t  treat them as different or 
older. Bes ides , one-half of the older students reported 
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they had extabl i shed a personal relationship with their 
younger classmates , even though one-fifth of them described 
the younger students as " indifferent . "  Jensen-Oskinski 
and others ( 1 9 8 1 ) indicated ( 1 )  younger students ' attitudes 
about intergenerational classes changed positively after they 
participated in the intergenerational classes ; ( 2 )  most of the 
students expressed a preference for age-integrated c l asses;  
( 3 )  older students didn ' t  dominate the clas sroom activities . 
Sprouse ' s  study ( 1 982 ) even showed that older learners who 
were current ly involved in age- segregated classes prefer the 
classes composed of a l l  age groups . 
In summary, present instructional methods may be still 
in need of improvement in order to meet all the educational 
needs of diff erent age student groups ; however ,  age 
integration i n  the college classroom has showed potential 
incentive to facil itate students ' cognitive and affective 
development . 
Problems and Needs of Adult Students : 
According to the summarized data provided by the 
previous research, we may conclude that returning adult 
students show the abi l ities and motivation to be self­
directed learners . Yet , adult students still encounter 
difficulties and have special needs after a voluntary return 
to school . To accomodate the new learning environment of higher 
education after a long period of interruption can be difficult . 
The fear of intellectual decline in the aging process can bring 
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adult students anxiety about competing with younger students .  
The newly added student role may cause conf l icts in their roles 
in family , community, and career. How to fit education into an 
already f u l l  schedule of fami l y ,  career, and community 
responsibilities may entail tension, uncertainty of goa l s ,  
and the need o f  restructuring o f  time ( Ol ski , 1 9 80 ) .  Katz 
and others ( 1 9 7 5 )  noted that returning adult students could 
be able to counteract their personal problems by knowing 
about other returning adult students '  experiences . Above 
a l l ,  it is e ssential to know whether the potential barriers 
were rea l l y  experienced as barriers to learning . Richter 
and Witten ( 1 9 8 4 )  revealed that 50 percent of the returning 
adult students in their study accurately anticipated to what 
extent the condition functioned as a barrier . On the other 
hand, lack o f  energy and stamina, cos t ,  home responsib i lities , 
job respons ib i l ities , length of time required to complete a 
program, courses not scheduled when student can attend emerged 
as greater problems for some returning adult students than they 
anti cipated . Low grades in the past and lack of confidence in 
abi l ity were not encountered as actual problems by the adult 
students after enrol lment . Lack of time is the most difficult 
barrier for adult students to anticipate correct l y .  In their 
study , more than 1 5  percent of the respondents reported lack of 
time was found to be less of a barrier than anticipated; and 
at least 2 6  percent of the respondents indicated that a lack of 
time is more of a barrier than anticipated. Indeed, it must be 
noted that the interaction between personal c ircumstances , 
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institutional variables and social influence makes it very 
diff icult to predict which problems can be real barriers to a 
particular person . Nevertheles s ,  previous research 
provides genera l i zed information about adults ' experience of 
returning to school and identify the needs of adult student s .  
Since women comprise the majority of returning adult 
students , there i s  more research focused on female adult 
students than on male students . Hendel ( 1 9 8 3 )  pointed out 
that " a  woman ' s  decision to continue her education is rarely 
guided by a s ingle motivation , but is likely to emerge from 
personal enri chment needs , degree needs , job-related need s ,  
and for some cases , family needs . "  Once a woman returns to 
school , a support system is very important for continuing 
education . I n  Rice ' s  study ( 1 9 7 9 ) ,  the great majority of 
returning women students ( 7 5% of the respondents )  rated 
themselves a s  the most important source of support in their 
decision to return . Yet , over 80% of the subjects l i sted 
their husband either as the f irst,  or second, or third most 
important source of support i n  their decision to return to 
schoo l .  Van Meter ( 1 9 7 6 )  reported that almost one-half of 
her subjects felt that they could not succeed as students 
without the support of their familie s .  A previous study 
( Hooper & Rice , 1 9 7 8 ) also showed that influence from 
significant others , other than school succe s s ,  and job related 
experience could be respons ibile for women students ' decision 
to continue education . Moreove r ,  Markus ( 1 9 7 3 ) found that 
the more support a woman perceived , the more l i kely she is to 
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persistently continue education and enjoy the learning 
experiences . 
As a matter of course ,  role increment after a return to 
school has a s ignificant impact on married women students as 
well as her family relationship. Van Meter ( 1 9 7 6 )  
interviewed 7 6  married women students and reported that 89% 
of the interviewees identified role conflicts as their 
greatest problems . Astin ( 1 9 7 6 )  found that re-entry women 
students experienced conflict and guilt about " leaving their 
homes and f am i l ies to undertake a time-consuming venture so 
personally f u l f i l ling as the return to college . "  A l s o ,  Katz 
( 1 9 7 6 )  revealed that strongly supportive husbands of women 
students s t i l l  show some ambivalence in their support . 
Doubtles s ,  traditional sex role orientation makes it more 
difficult for a women ' s  return to school . In particular , 
people sti l l  tend to hold convent ional attitudes about a 
woman ' s  role regarding child rearing in the fami l y .  Astin 
( 1 9 7 6 )  showed one-fifth of her national sample of returning 
adult women indicated that they had actively participated in 
the women ' s  movement . Rice ( 1 97 9 ) ,  furthe r ,  revealed that 
returning women who were non-traditional in sex role 
orientation reported greater spouse support for a return to 
school than did traditional women. In short , traditional 
sex role stereotyping can become a barrier to women ' s  
continuing education. It is essential to help adult women 
students and their fami l ies adjust to the broadening female 
roles in a changing society . 
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According to structural family therapy, Colapinto ( 1 9 8 2 ) 
indicated : 
The family i s  conceptual ized as a living open system . 
In every system the parts are functional l y  
interdependent in ways dictated b y  the supraindividual 
functions of the whole . . . .  As an open system, the family 
is subjected to and impinges on the surrounding 
environment . ( p . 1 1 6 )  
I n  consequenc e ,  changes in a family system are necessary for 
responding to a women ' s  return to school . Katz ( 1 976 ) found 
that husbands of returning women students felt that family 
had drawn closer together and the effects on children were 
positive . In Mendelsohn ' s  study ( 1 9 80 ) ,  husbands of returning 
women students often complained that wives became more 
temperamental , and less avai lable to the fami l y .  However ,  
women students reported that they gained self -confidence and 
found their own identity. Spreadbury ( 1 9 8 3 ) revealed that 
most of the returning women students felt that their fami l ies , 
friends , nei ghbors , and relatives were supportive of their 
return to school .  In particular, divorced women with 
children received positive reactions from fami l i es and 
friends for their return was viewed as a move toward 
providing a better support for the children in the future . 
Returning adult women students also reported that they did 
less cooking and cleaning; and their fami lies , especially 
children had to do more work around the house . As a whole , 
more than one-half ( 56 % )  of respondents indicated that they 
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felt that their marriages had not suffered at all . 
Moreove r , family social support is correlated with life 
events ,  which can cause change and adaptation to the individual . 
Life events can be categorized into ( 1 )  relative universals of 
human experience , e . g . , marriage ; and ( 2 )  happenings which 
are context specif i c ,  e . g . , test-taking for returning 
students . Roehl and Okun ( 1 9 8 5 ) reported that returning 
women students experienced an average of 1 2  l if e  events in a 
year. The f o l l owing l if e  events were most frequently 
reported by women students ( in order of frequenc e ) : 
( 1 )  Begining a new school experience . 
( 2 )  Family attitudes toward their school attendance . 
( 3 )  Changes in time pressure since returning to school .  
( 4 )  Major changes in financial status . 
( 5 )  Change in work situation . 
( 6 )  Ma j o r  change in closeness of family members .  
( 7 )  Changes of residence . 
( 8 )  Outstanding personal achievement . 
( 9 )  Borrowing less than $10 , 0 00 . 
( 1 0 )  New job . 
Among the above events ,  only changes in time pressures since 
returning to school and major changes in f inancial status 
were viewed negatively by the majority of respondents . 
In their study , respondents were also requested to rate the 
f requency of the fol lowing experienced nonredundant school­
related events ( in order of frequence ) :  
( 1 )  Personal encounter with prof essors . 
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( 2 )  Changes in the caring of the children . 
( 3 )  Financial problems concerning school .  
( 4 )  Dropping a cours e .  
( 5 )  Changing a major . 
( 6 )  Difficulties with school regulations or facil ities . 
( 7 )  Receiving assistance from some student service . 
( 8 )  Fai l ing an important examination.  
( 9 )  Academic probati on .  
( 1 0 )  Fai l ing a major . 
They further found that most of this support for both 
universal and school specif i c  events came from family 
members and friends . Most of the assistance was perceived as 
satisfying. Counselors and professors comprised 21 percent 
of the contacts made for school related events . Student 
services were infrequently used as assistance resources in 
their study . 
I n  other study , Roehl and Okun ( 1 9 8 4 )  indicated that 
family social support , negative life events , and their 
interaction was related to the scores of returning women on 
depression symptoms . Thu s ,  they suggested that orientation 
and counseling programs for reentering women should include 
family members for discussing life events and family social 
support . 
In summar y ,  adult women students '  returning to school i s  
an important l ife event . Family social support plays a vital 
role in the pers istence of women ' s  continuing education . 
Compared with returning female students ,  adult male 
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students didn ' t  receive as much attention as women students 
from either the institutions or research. It may be due to 
the fact that the rate of increase of returning male students 
i s  less than half that for women students ( Cros s ,  1 9 84 ) .  Or , 
it may be as sumed that returning male students do not encounter 
as many psychological barriers ( i . e .  traditional sex role 
stereotyping ) to their returning as women do . Besides , the 
males ' average educational attainment i s  higher than women . 
However ,  Cross ( 1 9 8 4 )  pointed out that being female i s  no 
disadvantage in regarding continuing adult education . Also , 
there i s  no large disparities , between men and women i n  
pub l i c  funding, except veteran ' s  benefits , or in funding 
from private organization . Do returning male and female 
students have different problems and needs? De Groot ( 1 980 ) 
investigated the effects of college participation on the 
behavior and interpersonal relationships of female and male 
adult students . She found: 
( 1 )  male returnees may be s l i ghtly more prepared to 
resume college than female returnees , 
( 2 )  no indication that males ' level of assertiveness 
was influenced by col lege participation, 
females ' level of assertiveness increased in direct 
relation to the extent of her college participation, 
( 3 )  males receive s i gnifi cantly more spousal support for 
their academic pursuits than females , 
( 4 )  the level of a female ' s  spousal support increased in 
direct relation to the extent of her college 
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participation, 
( 5 )  marital happiness depends on the amount of support 
perceived by the student , 
( 6 )  no indication that level of decision-making conflict 
between spouses was influenced by the college 
participation, 
( 7 )  the more external the spouse ' s  locus of control , the 
more support the spouse report s .  
According to the above findings , she further concluded that 
female and adult students are clearly two distinct populations . 
Gilbert , Manning, and Ponder ( 1 9 8 0 ) also suggested that 
female reentry students experience the difficulties of 
combining the student role with the roles of spouse and 
parent ; whi l e  male reentry students typically experience 
difficulties of combining work and students or career 
uncertainty at midlife . Indeed , no male respondent reported 
external fami l i al demands as the basis of their role 
conf licts , and relatively few male respondents described 
beliefs about role demands as a problem. Instead, more male 
respondents indicated interpersonal dis satisf ication and beliefs 
about self as their major sources of role confl icts . On the 
other hand, female reentry students described beliefs about 
role demands and external fami lial demands as the bas i s  of 
their role conf l ict . Moreove r ,  females , consistently reported 
higher conflict and emotional distress than males . With 
respect to effectiveness in coping with interrole conf lict , 
there are no differences between men and women in general or 
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between individuals identifying particular sources of 
intrrole conf l ict . 
Furthermore , Johnson , Wa llace , and Sedlacek ( 1 9 7 8 )  
revealed that returning women students were less satisfied 
with developing friendship on campus , than were returning 
male students and traditional undergraduate student s .  
Returning mal e  students were relatively uninterested in 
developing f riendship, compared with traditional college 
students . 
All in a l l , male and female adult students do have 
different needs . Therefore , it i s  essential for any 
institutions of higher education t o  identify and respond to 
various needs of the diverse population of adult students . 
Clos ing :  
Previous research, summarized and discussed above , 
has provided a profile of adult students returning to higher 
education.  The characteristics , specialized needs , and 
academic performance of adult students have been reported .  
The relationships between adult students and faculty and the 
intergenerational relationships in college classes were 
explored . Implications and recommendations of improving 
academic advising and counseling services for adult students 
have been given . 
At Eastern I l l inois University, a survey on adult 
students was conducted by Dr . M .  E .  Rawlins and K .  Davies in 
1 98 1 .  Special services and cooperative programs have been 
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offered t o  adult students at E I U .  Following the previous 
institutional survey, the investigation in this study was 
t o :  
( 1 )  bui l d  on the previous research; 
(2) provide up-to-date information about specialized 
characteristics and needs of adult students ; 
( 3 )  explore the adult students ' academic experience and 
personal experience of returning to a 4-year 
university ; 
( 4 )  determine the effects of sex and age on adult 
students ' perceptions of continuing education;  
(5) make an inquiry about adult students ' suggestions 
for improving programs , advising, and counseling 
services ; 
( 6 )  assess present institutional services for adult 
students . 
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CHAPTER I I I  
RESEARCH PROCEDURE 
The research procedures were des igned t o  inquire into 
adult students ' academic experience and personal experience 
in relation to returning to higher education . Based on an 
institutional survey,  this study was to compare the 
characteristics of the population of adult students 
attending Eastern I l l inois University , with national , 
regional or local samples of adult students in previous 
researches ; and to obtain a profile of adult students '  life 
in a four-year university as well as in their fami lies . 
The quantiative analysis of the questionnaire was 
guided by the general assumption that older adult students 
would show more favorable responses to their overall 
experience after returning to schoo l .  Moreover , i t  was 
assumed that female and male adult students would have 
different experience and perception of returning to school . 
The selected items on the questionnaire were constructed to 
assess and explore adult students ' perception of school l i f e  
and family l ife and identify their needs . In short , this 
study intended to gain a more comprehensive understanding 
about the variaton in the experiences among adult students 
who pursue higher education at different stages of the l i f e  
cycle . 
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Subjects . 
A l i s t  of 7 2 2  adult undergraduate students attending 
E I U  age 25 or over was provided by Computer Services ( see 
Appendix I ) _ This l i s t  included name, local addre s s ,  
telephone number,  age, and class status of each adult 
undergraduate student . The subjects were selected by 
stratified random sampling. Drawings were made 
independently in each strata . The number of adult students 
in the younger age groups was larger than the number of 
adult students in the older age groups , therefore, a larger 
percent of older adult students were selected in order to 
draw a fairly representing sample of older adult student s .  
To i l lustrat e ,  the population o f  adult undergraduate students 
was f i rst divided into four subpopulations by ages : ( 1 )  ages 
2 5  to 35 , ( 2 )  ages 36 to 4 5 ,  ( 3 )  ages 4 6  to 5 5 ,  and ( 4 )  over 
5 5  years o l d .  A total number of 1 8 3  adult students 
representing 2 5  percent of the whole population of adult 
students ,  were selected to participate in this study. 
Eighty-one adult students ( 1 6 . 6% )  were selected from 4 8 8  
students ,  age 2 5  t o  3 5 ;  sixty adult students ( 3 3 . 3% )  were 
selected from 180 adult students ,  age 36 to 4 5 ;  thirty-four 
adult students ( 74 % )  were selected from 46 students ,  age 4 6  
to 5 5 ;  all the eight adults over age 5 5  were selecte d .  
Fina l l y ,  4 2  subjects ( 5 1 . 8 5 % )  out of age 2 5 - 3 5  group; 36 
subjects ( 60 % )  out of age 3 6 - 4 5  group ; 21 subjects ( 6 1 . 76%)  
out of the age 4 6 - 5 5  group; and 5 subjects ( 6 2 . 5% )  out of 
over age 55 returned the questionnaires ( see Table 5 ) . 
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The return rate i s  5 6 . 8 3  percent from the surveyed adult 
students . Because of the s i z e  of the samp l e ,  the group of 
adult students age 46 to 55 was combined with the the group 
of adult students over 5 5  years old for analyzing the 
impact of age on adult students ' experience of and 
satisfication with returning to school and their evaluation 
on the qualities of instructors . 
Table 5 :  Distribution of Populations by Age 
Age Groups/ 
Populations 
2 5 - 3 5  
3 6 - 4 5  
4 6 - 5 5  




4 8 8  
1 8 0  
4 6  
8 
7 2 2  
50 
Selected Participated 
Subpopulations Sub jects 
8 1  4 2  
B O  36 
34 21  
8 5 
1 8 3  1 0 4  
HYPOTHESES . 
Among the demographic variabl e s ,  age and sex are the 
noticable predictors of the need-satisfication of adult 
students . B. L .  Neugarten ( 1 976 ) pointed out : 
Every society i s  age-graded ,  and every society has a 
system of social expectations regarding age-appropriate 
behaviors . The individual passes through a socially 
regulated cycle from birth to death as inexorably as he 
passes through the biological cyc l e :  a succession of 
socially delinetated age-statuses , each with its 
recognized rights , duties , and obligations . 
Likewise,  l i fe stages are often defined by society in 
accordance with relative clear-cut biological or social 
event s , such as marriage, the b i rth of f i rst child , etc . 
On each particular life stage , certain developmental tasks 
are required to be ful f i l l ed for healthy and satisfi catory 
growth.  There are many theoriests , such as Erikson, Levinson, 
and Havighurst who had elaborated the accumulative process of 
psychological development during which each individual can 
accomp l i sh the developmental tasks . I t  i s  found that 
developmental tasks can be highly correlated with each 
other across the life cycl e .  The failure in a developmental 
task is l ikely to entail another failure with other tasks . 
Thus , educational programs should aim at responding to each 
individual ' s  needs for accomp l i shing developmental tasks at 
dif ferent l ife stages . 
Chickering and Havighrst ( 1 9 8 1 ) suggested that 
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traditional curriculum or areas served by student personnel 
services in higher education can meet adul ts ' educational 
needs , such as career preparation , human relations , parent­
child relationships , civic and social issue s ,  . . .  etc . 
Indeed, social expectations and personal aspirations other 
than biological development predominate the setting and 
definitions of developmental tasks in adulthood ( Long, 
1 9 8 3 ) .  The growing population of adult students not only 
indicates adults ' eagerness to learn but also accounts for 
social acceptance of continuing education as an instrument 
of enhancing personal growth. I t  i s  convi cible that age as 
an indicator of the stages of l i fe-span development could be 
very helpful to determine the need-satisf ication of 
returning t o  higher education . 
In short , according to l ife-span developmental psychology, 
human development is viewed as a accumulative process of 
psychological maturity ; thus , it would be assumed that the 
older the adult students , the more satisf ied they would be 
with academi c  and personal experience of pursuing a higher 
education. 
Due to the di££erential sex-role sociali zation , it 
would be as sumed that female and male adult students would 
have different perceptions and experiences of returning to 
school after a period of education interruption . 
Chi-square contingency tables were used to test these 
assumptions . 
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Hypothes i s  I .  There will be no significant diff erences 
between the ages of adult students, and their satisfication 
with returning to higher educat i on .  
Hypothe s i s  I I .  There will b e  no s ignificant differences 
between the gender of adult students and the i r  sati sfication 
with returning to higher education. 
Hypothes i s  I I I . There w i l l  be no significant dif ferences 
between the ages of adult students, and their evaluation of 
the qualities of instructors . 
Hypothes i s  IV. There will be no significant differences 
between the gender of adult students and their evaluation of 
the qualities of instructors . 
I NSTRUMENTATION : 
1 . Questionnaire. 
Development of the questionnaire was based on the 
writer ' s  experiences , observations , and by reviewing 
relevant l iterature . A number of items were excerpted and 
modified from the questionnaire used in Hendel ' s  study 
( 1 9 8 3 )  on adult women ' s  percptions of continuing education.  
The balance of the items were devided specifically for this 
study . Before the questionnaires were di stributed to all 
the sub j ects , the original questionnaire was reviewed by 
some volunteer adult students in order to determine whether 
the questionnaire has covered various aspects of their 
experience of returning to school . The volunteer adult 
students commented that the original questionnaire should 
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be more concise and shorter for i t  took one hour to answer 
the original questionnaire . As a result , several relatively 
unimportant questions were el iminated . The volunteer adult 
students showed high interest of the labeling on adult 
students ; thu s ,  Question 3 2  ( see Appendix I I )  was included 
in the questionnaire . Dr . Paul Overton and Dr . Patricia 
Barnhart also gave the guidelines and suggestions regarding 
research methodological conern of survey and practical 
consideration about distributing procedure . Some of the 
mis leading phrasing and terms were found and corrected . 
Guided by the above suggestions and comments ,  the 
original questionnaire was revised and then sent to the 
sub j ect s .  
A variety o f  item types , including forced-choice 
responses Likert -type scales , and open-ended question s ,  
were aimed at providing relevant information on the various 
aspects of adult students ' academic and personal experience 
of returning to school .  Subjects were also encouraged to 
express their views , reactions and comments on the 
questionnaire itself . 
Appendix I I . ) 
( The questionnaire is found in 
The questionnaire covered a wide range of demographic 
data, biographic information,  rnotivaton, opinions , and 
reflections that were considered to be descriptive of the 
overall experience of adult students ' returning to higher 
education.  The selection of items was influenced by the 
f i ndings of previous research, particularly the studies on 
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re-entry women students who need to cope with combining 
family and career respons ibilities . 
Most of the items in the questionniare were rel evant to 
the topics of demographic characteristics of adult students ,  
social and family support of returning to schoo l ,  counseling 
and educational need s ,  and the intergenerational relationship 
on col lege campus . Several items were included to determine 
the signi f icant differences between different age groups in 
terms of satisf ication of higher education,  and evaluation of 
the instructors ( e . g . question 1 6  and 2 8 ) .  
2 .  Chi-Square Contingency Tests . 
Chi- square statistics were used to develop contingency 
tables to determine the influence of age and gender on 
satisfi cation with returning to school and the evaluation of 
the qualities of instructor s ,  across the three age-leve l s : 
( 1 )  2 5  to 3 5 ,  ( 2 )  36 to 4 5 ,  and ( 3 )  4 6  and over . 
3 .  SPSS . 
The Statistical Package for the Social Sciences ( SPSS ) 
Subprogram Frequencies was used to provide a frequency 
di stribution of each of the f o l l owing variables : age , racial 
background , sex,  family income , educational program, entry 
educational level , years of education interruption, number of 
children, financial resources , employment status , study time , 
attendance status , academic performance ,  motivati o n ,  
difficulti e s ,  family social support, and needs . 
The SPSS Subprogram Crosstabs was used to identify the 
relationship among the variable s .  
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Previous research has shown that certain psychographic 
inference o f  adult students can be made based on the 
demographic characteristics of adult students .  
Furthermore , the comb ination of these demographic variables 
and academic performance , felt and expressed needs , family 
social support system , . . .  etc . w i l l  be very helpful for a 
more comprehensive understanding about the diverse 
population of adult students . 
Data Collection 
1 .  An initial letter was sent to all the randomly 
selected adult students at E I U ,  with a brief explaination 
of the study and requesting participation. 
( The letter is found in Appendix I I . ) 
2 .  The questionnaire was mailed with a self-addressed 
return envelope and responses were anonymous .  
3 .  For all analyses , the participants were identified 
only by a three -digit number, and all individual 
information and data have been kept completely anonymous and 
confidential . 
4 .  A l l  the returned questionnaires were coded and 
transformed into punched cards under the assi stance of the 
staff in the Computer Center. 
5 .  The SPSS Crosstabs and Subprogram Frequencies were 
uti l i zed for analyzing the data. 
6 .  Participants ' response to the open-ended questions 
were later classified and analyzed by the author .  
7 .  The results are reported i n  Chapter I V .  
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CHAPTER I V  
RESULTS 
The analys i s  of the data col lected for this study i s  
described below in the following areas : 
( 1 )  the frequency of subjects ' response to a variety 
of items on the questionnaire , namely , demorgraphic 
variables , academic performance , actual study 
time , motivation of returning to school , 
encountered difficult i e s  and problems , identified 
educational and coun s e ling needs , assessment of 
counseling and academic advi sing servi ces ; 
( 2 )  intergenerational relationship on college campu s ;  
( 3 )  perceived changes in emotional stab i l i ty ,  family 
relationships , social l i f e ,  self -esteem , 
recreational activities , and the impact of adult 
student s '  continuing education on the i r  families 
and significant others ; 
( 4 )  adult students ' suggestion for improving 
educational program ; 
( 5 )  testing o f  hypotheses ( stated in Chapte r I I I ) .  
The results of the survey are presented in the f i rst section 
of this chapter, and the discussion of the implications of 
the findings is described in the second section of this chapter . 
The statistical analyses of adult students '  responses 
were guided by the theoretical f ramework of l i f e-span 
developmental psychology and the sex role sociali zation 
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proce s s .  The underlying as sumptions o f  this study was that 
age , as the indicator of life stages , would affect adult 
students '  perception and experiences of returning to higher 
education . I t  was assumed that psychological development 
was an accumulative process of maturity ; thus , the older 
adult students ,  most l ikely more mature , would have more 
favorable response to their overall experiences of returning 
to school , and owing to the influence of traditional sex-role 
orientation , female and male adult students would have 
different experiences after a return to school . 
In consequenc e ,  the data col lected were categorized 
into six groups in accordance with age level and sex in order 
to determine the influence of age and gender on adult 
students '  sati s f ication with higher education and their 
evaluation of the qualities of instructors . 
FINDINGS: 
Demographic Characteristics of Adult Students Attending EIU 
1 .  Racial background : 
The population of white/Caucasian adult students 
participating in this study comprises 9 3 . 2 7 percent of all 
the participating adult students in the Fal l ,  1 9 8 6 .  Six adult 
students are black; and one adult student identified himself 
as a native American. 
2 .  Sex and Age : 
There were 6 7  female adult students and 37 male adult 
students who participated in this study. Compared with the 
other age groups , adult students over age 5 5  were 
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underrepresented in the population of adult students at EIU . 
Although the return rate ( 52%)  o f  the youngest group ( between 
age 2 5  to 3 5 )  was the lowest , this youngest group still 
comprised the majority ( 40 . 4% )  o f  adult students . 
Female adult students , over 3 6  years o l d ,  comprised 
about 43 percent of respondants in this study ; whi l e  male 
students over 36 years old only comprised 1 5  percent of the 
same population ( see Table 6 ) .  
Table 6 
Age Di stribution of Respondants 
( in percentage) 
Sex and Age 2 5 - 3 5  
Male 20 
Female 2 2  
Total 4 2  
3 .  Marital Statu s :  
Age Groups 




4 6 - 5 5  
8 
1 3  
2 1  




More than half of adult students ( 65 . 4% )  are married. 
Most of the married students ( 5 1  out of 6 8 )  are in their f irst 
marriage . About 3 8 . 1  percent of adult students between ages 
2 5  to 3 5  were single , compared with 5 . 6  percent of adult 
students over 46 years old . The divorce rate was 1 1 . 5  percent 
of the total population of adult students i n  this study 
( see Table 7 ) .  
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Table 7 
Marital Status of Adult Students 
Across Three Age Levels 
Age Groups 
Marital Status/ 25 - 3 5  36 - 4 5  Over 4 6  
Sex and Age M F 
Single 6 8 
First Marriage 1 2  7 
Second Marriage 3 
Separated 
Divorced 2 4 
Widowed 






















less than $ 1 0 , 000 a year. Howeve r ,  more than half ( 6 7 . 3%) of 
the adult students '  yearly family income was between $10 , 000 
and $3 9 , 9 9 9 .  About 1 8  percent of adult students had received 
more than $40 , 000 yearly family income. The difference 
between female and male adult students was not obvious 
regarding yearly family i ncome . In general , the older adult 
students have much more income than the younger adult 
students ( see Table 8 ) .  
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Table 8 
Reported Family Income 
Across 3 Age Level s  
Age Groups 
Family Income/ 
Sex and Age 
2 5  - 3 5  3 6  - 4 5  Over 4 6  
less than $ 1 0 , 0 0 0  
$ 1 0 , 0 0 0  - $ 1 9 , 999 
$20 , 00 0  - $39 , 999 
$40 , 00 0  - $ 5 9 , 999 
























In summary , female adult students over 3 6  years old 
comprised the majority of the student population in this 
study . This f i nding is similar to the national norm 
reported in Chapter I I .  Moreover, about 87 percent adult 
students were married or previously married; most of them 
lived with their dependent children . More than one-half of 
F 
the surveyed adult students received yearly family income of 
$20 , 00 0  or more . 





Enrolled Educational Program 
About 4 7  percent of adult students were pursuing non-
traditional bachelor ' s  degree s ,  namely Board of Governor 
BA degree and Bachelor of Science in Career Occupation.  
About one-half of the adult students were working on regular 
bachelor ' s  degree; most 0£ them majored in the fields 0£ 
business and education . The 6 2  percent of adult students ,  
aged 2 5 to 3 5 ,  were enrolled in regular bachelor ' s  degree , 
compared with 1 9  perent of adult students over the age of 4 6 .  
The findings suggest that older adults were most likely to 
enroll in non-traditional programs ( see Table 9 ) .  
Table 9 
Enrolled Educational Programs 
Across 3 Age Levels 
Educational Program/ Age Groups 
Sex and Age 2 5  - 35 36 - 4 5  over 4 6  
M F M F M F 
Non-degree Program 2 1 2 
Board of Governor 
BA Degree 2 1 1 7 5 6 
Bachelor of Science 
in Career Occupation 4 7 2 6 3 5 
Regrular Bache l or ' s  
Degree 1 2  1 4  5 1 4  1 4 
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�ntry Education Level 
I t  i s  noticable that approximately 79 percent of the adult 
students have earned a two-year college degree or have had some 
college experiences before they entered their present program 
( see Table 1 0 ) . For some adult student s ,  completing a degree 
that was started a long time ago became a strong motivation for 
wanting to return to school . The f indings also may suggest 
that a four-year college degree i s  perceived as being more 
helpful for fulf i l l ing educational needs than two-year college 
degree by adult students .  
Table 10 
Entry Education Level 
Across 3 Age Levels 
Education Level/ 
Age and Sex 
High School 
Specialized Training 
after High School 
Some College 
2-year College Degree 
Teache r ' s  Certif icate 
4 -year College Degree 
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1 2  











Years of Education Interrupti on, Employment Status and 
Attendance of Adult Students 
Table 1 1  
Years of Education Interruption/ 
Employment Status/Attendance Status of 
Adult Students by Sex and Age 
Education Interruption/ Age Groups 
Employment Status/ 
Attendance Status/ 25 - 3 5  3 6  - 45 
Sex and Age 
M F M F 
Education Interruption 
Less than 2 years 5 3 2 2 
2 to 5 years 5 4 4 
6 t o  1 0  years 9 1 3  1 2 
More than 1 0  years 1 2 5 20 
Employment Status 
Full-time 8 8 4 1 5  
Part-time 5 5 3 7 
No 7 9 1 6 
Attendance Status 
Over 1 2  semester hours 1 4  9 4 9 
9 to 1 1  semester hours 5 3 














1 5  
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I t  was found that half of the adult students had been 
out of school f o r  more than 10 year s .  Even i n  the youngest 
age group ( age 2 5  to 3 5 ) ,  5 2 . 4  percent of adult students ' 
education had been interrupted for 6 to 10 years 
( see Table 1 1 ) .  
Furthermore,  more than half of the adult students 
were full-time employees and 2 2  percent of adult students 
were part-time employees . Indeed, i t  was found that income 
from employment other than loan s ,  scholarships , spousal 
support , was adult students '  basic f inancial resources for 
supporting their return to school in this study ( according 
to adult students '  responses to Question 10 in the 
questionnaire ) .  
In summary, most of the adult students were married 
and currently employed . Family and career responsibilities 
made it difficult for adult students to attend school on 
a full-time bas i s . Consequentl y ,  50 percent of adult 
students were taking less than 9 semester hours in the Fal l ,  
1 986 . Moreover ,  about one-third of adult students indicated 
that they spent about 6 to 10 hours in actual study per week. 
Moreover ,  43 percent considered their performance was about 
average , and 37 percent perceived their performance was above 
average ; and 1 7  percent indicated their academic achievement 
was below average . 
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Motivation for Returning to School 
Career-related factors are the major reasons for adult 
student s '  returning to school .  A total of 6 1  percent of 
respondants indicated improving j ob ski l l s , qual ifying for 
a salary increase and/or promot ion,  and career transition were 
the most important reasons for pursuing higher education . 
Enhancing a positive self- identity was also perceived as the 
main reason for continuing their education.  However ,  it was 
found that more female adult student responsed to the i s sue of 
self -identity; whi l e  more male adult students responded to 
career-related i s sues ( see Table 1 2 ) . Moreover ,  there were 
several adult students who part i cularly stated that completing 
a college degree was a ful f i l lment of a long standing dream. 
Table 1 2  
Reported Motivational Factors 
for Returning to School 
Age Grooups 
Motivation/ Age and Sex 25 - 35 3 6  -
M F M 
Improve General Knowledge 3 
Enhance Self-identity 3 1 1  1 
Improve Job Ski l l s  7 4 2 
Career Advancement 4 4 3 
Productive Use of Time 2 
4 5  Over 46 
F M F 
3 1 2 
6 3 2 
5 1 2 
1 0  3 
1 
----------------------·-------- --------- ----------- --
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Potenital Reasons for Dropping Out of College 
About one-third of adult students never considered 
dropping out . However , f inancial pressure , uncertainty about 
future and goal s ,  and family responsibilities were frequently 
indicated as the barriers to persistently continue education.  
Moreover, it should be noted that 1 1  percent of the adult 
students felt that a lack of encouragement from the professors 
could result in their dropping out of school ( see Table 1 3 ) . 
Table 1 3  
Potential Problems of Dropping Out 
Across 3 Age Levels 
Age Groups 
Problems/Sex and Age 25 - 35 36 - 4 5  Over 4 6  
M F M F M F 
Financial Pressure 7 9 3 3 2 
Academic Difficulties 1 3 1 
Lack of Encouragement 
from Professor 4 4 3 1 
Uncertainty about 
Future and Goals 6 5 
Pressure from Family 
Responsibi l ites 4 4 3 
Reported Problems in Their Continuing Education 
7 3 
8 1 
More than half of the adult students reported that lack 
of time created problems in their continuing education , 
especially female adult students .  Besides , it i s  noticeable 
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that lack of self -confidence as wel l  as inadequate study 
ski l l s  were perceived as problems by many of the adult 
students . 
In addition,  many adult students reported that financial 
costs and availab i l ity of appropriate courses were major 
problems . I t  was found that more female students age 3 6  to 45 
considered a lack of avai lab i l ity of appropriate courses was a 
problem, and more younger female adult students reported that 
f inancial diff iculties were problems even though most of them 
were currently employed and attended school a on part-time 
basis ( see Table 1 4 ) .  
Table 1 4  
Perceived Problems o f  Adult Students 
Across 3 Age Levels 
-���-�-------�-----��---��----------�-���--�--� 
Age Groups 
Problems/ 2 5  - 3 5  3 6  - 4 5  Over 46 
Sex and Age 
M F M F M F 
Inadequate Study 
Ski l l s  8 9 2 6 6 7 
Competition 1 1 2 1 1 
Availab i l ity of 
Appropriate Courses 5 6 2 1 5  3 2 
Financial Costs 1 1  1 0  5 1 3  1 2 
Lack of 
Self-confidence 8 1 3  4 9 5 5 
Lack of Time 1 0  1 5  3 2 1  6 10 
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Reasons for Contacting Counseling and Advis ing Services 
It was found that clarifying educational goals was the 
primary reasons for adult students '  contacting counseling 
and advising servj ces .  Also , about one-third of the adult 
students would l ike to assess their academic interests and 
skills ( see Table 1 5 ) .  
Although improving job ski l l s  and career advancement 
were perceived as the major reasons for adult students ' 
wanting to return to school , clarifying vocational goals was 
not considered as important as clarifying educational goal s .  
Lack of s e l f -confidence and pressure due to family and 
career responsib l ities created problems for adult students ;  
however , relatively fewer adult students would l ike to ask 
for help concerning these two areas . I t  would be assumed 
that adult students considered coping with personal problems 
was an individual ' s  respons ibility,  which should be 
fulfil led by personal effort s . 
I n  general , adult students considered counseling or 
academic services provided by EIU were helpful ( according to 
the subjects ' responses to Question 2 9  in the questionnaire ) .  
However, there were more respondants who described the 
services as " s l ightly helpful" rather than as "very helpfu l " . 
Moreover ,  there were 8 adult students who indicated that 
they had never contacted any counseling and advi sing services 
programs at E I U .  
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Table 1 5  
Goals of Contacting Counseling 
and Advising Services 
Across 3 Age Levels 
Age Groups 
Goals/Sex and Age 2 5  - 3 5  3 6  - 4 5  
M F M F 
Clarifying 
Educational Goals 1 5  1 8  5 2 1  
Clari fying 
Vocational Goals 5 7 1 8 
Assessing Academic 
Interest 7 1 1  3 8 
Assessing Academic 
Ski l l s  3 1 4  3 7 
Improving 
Self-confidence 3 7 2 4 
Coping with Family 
and Career 
Responsibi lities 2 8 2 9 
70 
Over 4 6  
M F 






Intergenerational Relationship on College Campus : 
Most of the adult students indicated that they 
maintained a friendly and amicabl e  but not very close 
relationship with the younger traditional coll ege students .  
Among the adult students ,  the older adult students ( over 
46 years ol d ) , were regarded as parent f i gures by some of 
the younger students .  The older adult student s ' typical 
description of the intergenerational relationship i s  l i sted 
below : 
Most of them are friendly . The one who i s  close asks my 
opinions about problems and l ikes to joke around. 
Sometimes , I feel l ike a friend , sometimes I feel 
l ike a mother .  
I have children approximately the same age . I can 
relate to the students under the age of 25 very eas i l y .  
They think that I remind them o f  their mothers . 
I feel like a b i g  s ister o r  mother .  
I usually view them as sons and daughter s .  
Some o f  the older adult students also felt that they were 
respected and looked up to . One of the adult students 
reported that there was a reciprocal admiration between her 
and the younger students for '' they appreciate me for my 
interest in school at this age ( over 5 5 )  and I appreciate 
them . " Undoubtedly, younger students '  friendliness and 
encouragement can help adult students adjust to the new 
learning environment in higher education . One female adult 
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student indicated : 
The kids really make me feel great ! They offer a lot 
of encouragement and " admiration . "  At Eastern, I 
found the student body more interested in "me" and my 
accompli shment than staff or faculty. 
In addition to mutual respect, some of adult students 
felt that they shared the same interest or goal s  with 
the younger students . They commented : 
We ' re a l l  here to get an education for our careers . 
The students I ' ve met seem very mature . They treat me 
like a partner .  
We are acquaintances striving for a common goal . 
( We )  share goals towards gradutation . 
We are able to talk on several different levels and 
are good friend s .  
However , few o f  the adult students indicated that the 
intergenerational relationship was nonexistant . They gave 
the following description about their relationship with 
younger student s :  
Different . I get frustrated because all they want to 
do i s  drink and party. 
Not at a l l  beyond a casual greeting. 
Non-existant - - only contact is at class attendance.  
Friendly, but I don ' t  consider any of them a " f riend . " 
Nothing in common . 
Our life styles are totally unrelated , so there i s  
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l i ttle interaction. 
A lack of time may be the main barrier to adult students '  
developing close relationship with younger students . Some 
of the respondants explained: 
Because I am taking one or two classes around a full 
work load, I am not a l l owed the luxury of time to 
build much of a relationship with my fellow 
students . 
No time to socialize with any other students . 
With job and family responsibi lites , there i s  no time 
for this ( establishing close relationshi p ) . 
I don ' t  socialize or party outside of school ,  because 
I need to spend time with my fami l y .  
Obvious ly,  family and career respons ibilities a s  well as 
community concerns make it very diff icult for adult students 
to devote extra time to be involved in the sociocultural 
activities on campus . Consequently, a close relationship was 
not establi shed between the adult students and the younger 
students . 
In brief , adult students have establish a f riendly 
relationship with their younger fellow students at Eastern. 
General l y ,  the barrier to further mutual understanding could 
be attributed to adult students ' overloaded responsibil ities 
in family, caree r ,  and community which result in time 
restriction for social involvement in col lege campus . 
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Perceived Changes after a Return to College 
Continuing their education may require that adult 
students make some changes in their l ife regarding emotional 
stability,  family relationships , social l i f e ,  recreational 
activitie s ,  and self-esteem ( see Question 1 8  in Appendix 
I I ) . Most of the adult students viewed those changes 
resulted in positive consequence s .  About 8 9  percent of 
the adult students indicated that the i r  self-esteem has been 
improved since returning to school .  Furthermore , more than half 
( 7 8%)  of the adult students reported that their emotional 
stability had experienced posit ive changes after they returned 
to college . A l s o ,  many adult students ( 60 % )  reported that 
there was a pos i t ive influence of continuing their education 
on their family relationships . Recreational activities were 
relatively less influenced by adult students '  returning to 
higher education ( see Table 1 6 ) .  
Table 1 6  
Perceived Positive Changes After a Return to 
Higher Education Reported by Adult Students 
Degree of Change 
Aspects Great Some Minimal 
Emotional stability 2 9  3 7  1 2  
Family Relationship 1 4  32 1 4  
Social Life 7 27 24 
Recreational Activities 6 1 5  1 4  
Self -esteem 50 3 4  4 
74 
Total 





Impact of Adult Students ' Returning to School on Their 
Family or Signif icant Others 
Friends , spouses , children, and parents were frequently 
indicated as the supportive persons by adult students when 
they f i rst took courses after a long period of education 
interruption . With regard to the impact of adult students '  
returning to school on their spouses , significant others , and 
children, most of the adult students considered the impact was 
positive . The typical description of the positive consequences 
reported by adult students is l i sted below . 
On spouse or s ignificant others : 
He i s  very pleased with my increasing job skills and 
improved self -image . 
He is more consious of my abi l i ties outside the house . 
My self -confidence i s  higher which enhances our 
relationship. 
Since my husband also went back to college at a later 
age , and we have common attitude s ,  more interesting 
discussions on various subjects . 
Better communication ski l l s . 
I t  ( return to higher educati o n )  gives a better outlook 
to our l i f e . 
Brought us closer together - - working toward a common 
goal and ( share ) more quality time . 
On children : 
Since I am in El ementary Education, I feel that 
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everything I learn can benefit and help me to be the 
best parent I can be . 
Provided positive role models and demonstrated that 
education i s  a l i felong activity. 
Chil dren will continue education without an 
interruption . 
The negative consequences of returning to school were 
related to financial diff iculties , spending less time 
together, and spouses ' threateded self-esteem: 
Since I am not working , our negative consequence i s  
financial - - we are living on one income . 
Not much communication with schedule varying . 
I am not available to do the things we used to do . 
My husband feels as though he i s  competing for time 
and attention and the fact I am seeking a higher 
education threatens his self-confidence . 
As my self -esteem grew , his became more threatened.  
I t  angered my ex-spouse that I was improving myself 
and he was unable to accept this change.  
In brief , most of adult students felt that their spouses ,  
signifi cant others and children have been supportive , 
encouraging and helpful since they re-entered college . 
Generally,  the influences of their return to school were positive 
regarding a closer family relationship and children ' s  
independence and self -reliance . A lack of time for being 
together , f inancial diff iculties , and spouse ' s  threatened 
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self-esteeme were reported as the negative consequences . 
Adult Students '  Suggestions for Improving the Services 
Adult students ' suggestions for improving their present 
programs focused on : ( 1 )  class schedule s ,  ( 2 )  availab i l ity of 
appropriate courses , ( 3 )  advising services , and ( 4 )  f inancial 
assistance . Many adult students ( 1 7%)  suggested that more 
evening or weekend classess should be scheduled for their 
convenience . Several commuting adult students wished that 
classes could be scheduled 3 days or less a week in order to 
reduce driving time which could accumulated to 10 
hours a week . Adult students also suggested course 
requirements should be more f lexibl e ,  particularly the courses 
that require the completion of the prerequis ite courses . 
Some of the adult students indicated that more sufficient 
counseling and advising services were needed for making a study 
plans and clarifying educational goa l s . Moreover ,  three adult 
students considered that f inanci a l  assistance should be 
offered to part-time students . 
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Testing Hypotheses 
Degree of Satisfaction with Returning to School Reported by 
Adult Students ( Hypothe ses I and I I ) :  
Satisf action with returning to school was assessed by 
six questionnaire items covering the following areas : ( 1 )  
classes in general , ( 2 )  what have learned in courses , ( 3 )  
major f i e l d ,  ( 4 )  relationships with faculty, ( 5 )  
relationships with classmates , ( 6 )  personal growth ( see 
Question 16 in Appendix I I ) . 
The findings of this study showed that the majority 
of adult students were satisf ied with returning to higher 
education . The relationship between age and degree of 
satisfaction with the experiences after a return to 
school li sted above was not s i gn i f i cant ( see Table 1 7 ) .  
The chi-square contigency tables are included for 
illustrative purposes . 
Table 1 7  
Degree of Satisfaction with Returning to 
Higher Education Reported by Adult Students 
in Three Age Groups 
Age Groups 




Very satisfied 1 5  
Fairly sat i s f i ed 2 1  
Fairly dis sat i sfied 1 
Very dissatisfied 2 
78 
16 9 


















*1 X =4 . 6 1 
* 2  X= . 2 5 
:t.3 X = 7 . 7 3 
*4 X;: 4 .  8 7  
*5 X=5 . 96 
*6 X;:;.7 . 3 3 
( continued ) 
Very satisfied 
Fairl:\r satis fied 
Fairly di ssatisfied 
Very satisfied 
Fairly satisf ied 
Fairly dissatisfied 






Fairly satisf ied 
Fairly dissatisfied 
Very dissatisf i8d 
Very satisfied 
Fairly satisf ied 
1 7  
1 9  
3 
2 5  
1 2  
2 
1 9  
1 4  
5 
1 
1 4  
1 9  
5 
2 8  
9 
Fairly dissatisfied 1 







not s i gnifi cant 
not si gnificant 
not s i gnifi cant 
not s i gnificant 
not signif icant 
not s i gnificant 
7 9  
1 5  
1 7  
3 
1 4  
1 4  
2 
2 
2 1  
1 0  
3 
1 
1 9  
1 4  
2 
2 
1 9  





1 0  
1 
1 4  
5 




1 0  
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Also , it was found that there was n0 significant 
differences between the gender of adul t students and their 
satisfaction with their returning to higher educat ion . 
The results of the analyses of chi-square statistics are 
exemplified in Table 1 8 .  
Table 1 8  
Satisfaction with Returning to Higher Educati0n 
Reported by Female and Male Adult Students 
I ssues 
* 1  
Classess 
in general 










Very dissati s f i ed 
Very sat i s f ied 
Fairly sati s f i ed 




Very di ssatisfied 
( to be continued) 
30 
Female �·!ale 





27 1 8  
4 3 
2 5  2 1  




Re 1 at i cm - Very sati s f ied 30 24 
ship with 
faculty Fairly sati s f i ed 2 1  7 
Fairly dissatisfied 5 3 
Very dissatisfied 1 1 
* 5  
Relation- Very sati s f i ed 2 5  2 1  
ship with 
classmates Fairly satisf ied 24 1 3  
Fairly dissatisf ied 7 1 
:t:6 
Personal Very sati s f i ed 34 23 
growth 
Fairly satisfied 2 2  16 
Fairly d i s satisfied 1 
Very dissatisf ied 1 
*1 X = 1 . 7 6 Accept H not significant 
*2 X=- . 30 Accept H not significant 
* 3  X=2 . 90 Accept H not s i gnif icant 
*4 X= 3 . 0 8 Accept H not signif icant 
:i< 5 X=4 . 40 Accept H not s i gnif icant 
* 6  X=2 . 68 Accept H not signif icant 
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Evaluation of the Qua l ities of Instructors by Adult Students 
( Hypotheses I I I  and IV ) :  
Adult students '  evaluation of the quali�ies of 
instructors was based on the fol lowing criteria :  ( 1 )  
acces sibility,  ( 2 )  interest in students ,  ( 3 )  respect for 
adult students ' autonomy, ( 4 )  knowledge of subject , ( 5 )  
clear presentation, and ( 6 )  preparation for class ( See 
Question 28 in Appandix I I ) . 
Again, there were no sign i f i cant differences between 
the age of adult students and their evaluation of the 
qualities of instructors ( s ee Table 1 9  for i l lustration ) . 
Table 1 9  
Adult Students '  Evaluation of the Qualities 
of Instructors in Three Age Groups 
Age Groups 
Qualities Evaluation 2 5 - 35 3 6 - 4 5  over 4 6  
* l  
Accessibility Very High 8 
High 10 
Fair 1 7  
Poor 4 
( to be continued) 
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1 3  6 
1 3  9 
9 5 
1 
* 2  
Interest in Very High 7 1 5  7 
students 
High 1 7  1 1  10 
Fair 1 3  9 4 
Poor 2 
*3 
Respect for Very High 9 1 4  6 
students ' 
autonomy High 1 7  1 1  1 1  
Fair 1 1  9 4 
Poor 2 
*4 
Knowledge of Very High 20 2 0  1 3  
subjects 
High 1 6  1 1  8 
Fair 3 4 
* 5  
Clear Very High 7 1 4  7 
presenatation 
High 2 2  1 2  1 2  
Fair 8 9 2 
Poor 2 
*6 
Preparation Very High 1 2  14 9 
for c l asses 
High 2 2  1 6  1 0  
Fair 4 5 2 
Poor 1 
* 1  X=9 . 3 4 Accept H not s i gnif icant 
*2 X=8 . 8 3 Accept H not s i gnificant 
*3 X=6 . :,g Accept H not s i gnificant 
*4 X = 3 . 10 Accept H not s i gnificant 
*5 X = l 0 . 0 7 Accept H not significant 
* 6  X:: 2 . 94 Accept H not s i gnif icant 
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On the other hand, signi fi cant differences were found 
between female and male adult students in relation to the 
evaluation of the accessibility of instructor s .  More female 
adult students indicated that in structors were accessible . 
No s i gnificant differences were reported in the evaluation 
of the other qualities of i nstructors by female and male 
students ( see Tab l e  20 ) .  
Table 20 
Female and Male Adult Students ' Evaluation 
























( to be continue d )  
84 
Feamle 
1 9  
1 9  
2 1  
1 9  
2 :J  
1 6  
1 
2 1  
2 1  




1 3  











Knowledge of Very High 3 2  2 1  
subjects 
High 2 2  1 2  
Fair 5 2 
*5 
Clear Very High 1 7  1 1  
presentation 
High 2 8  1 7  
Fair 14 51 
Poor 2 
* 6  
Preparation Very High 2 2  1 3  
for 
classes High 30 1 7  
Fair 7 4 
Poor 1 
* 1  X =  7 . 8 9 p . 0 5 
*2 X= . 3 3 Accept H not s ign i f icant 
*3 X= 3 . 24 Accept H not s i gnificant 
*4 X= . 4 1 Accept H not s i gn if icant 
*5 X= 4 . 40 Accept H not s i gnif icant 
*6 X =  1 .  7 1  Accept H not significant 
Summary of the Statistical Anal yses : 
The result of the stati st i cal analyses of the testing 
of hypotheses did not show age was a s ignificant predictor of 
adult students ' satisfaction with returning to higher 
education and their evaluation of instructor ' s  qual ities . 
Furthermore , sex difference s  were found only in adult 
students ' evaluation of instructors ' accessib i l i t y .  Female 
adult students tend to give more favorable evaluation o f  
instructor ' s  accessib i l i ty .  However ,  there i s  no significant 
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d i f f e rences between female and mal e  adul t  students in thei r  
evaluation of the other qua l i t i e s  o f  instructors .  
I n  conclus i on ,  the results of the stat i s t i cal analys i s  
showed no evidence t o  reject the nul l  hypotheses . In 
genera l , age and gender did not have s ignificant influence 
on determining the degree of the qualities of instructors . 
The results may suggest that the present educational program 
in a four-year University can fulf i l l  adult student s '  
educational needs . 
IMPLICATIONS OF THE FINDING S :  
Bas i c a l l y ,  the ins trument of this study i s  based on 
descriptive survey which intended to discover the relative 
incidenc e ,  di stribution , and interrelation of sociological 
and psychological variables ( Kerlinger 1 1 9 7 8 ) ,  r���£�!n� 
adult students '  overall experience of returning to higher 
education . It must be noted that there might be a larger 
number of sources of potenti a l  error and bias in the survey 
data because the variables were not wel l  contro l led 
( Di ckinson & Blunt , 1 9 80 ) .  Howeve r ,  a fai rly accurate 
description of the diverse population of adult students 
s t i l l  can be provided by finding out the percentage of the 
distribution of the different variables studied ( i . e .  
demographic character i s t i cs , motivation of a return to 
schoo l ,  educational and counseling needs , . . .  etc . ) .  The 
implications of the findings are discussed below . 
A total of 7 2 2  adult undergraduate students comprises 
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7 . 2  percent of the population o f  the undergraduate 
students at Eastern i n  the Fall , 1 9 8 6 . Compared with the 
national norm of  col lege enrollment of adult students , the 
proportion of adult undergraduate students at Eastern i s  
relatively lowe r .  In 1 98 3 ,  adu lt students ( over the age of 
2 5 )  comprised 4 0 . 6  percent of the total enrol lment in 
institutions of higher educat i o n .  Based o n  the Fall 
enrol lment survey in 1 9 8 4 ,  I l l inois Board of Higher 
Education reported that adult students ( over the age of 
2 5 )  comprised 5 5  percent of community college enrol l ment. , 
and 1 7 . 4  percent of adult students in the same age 
population in four-year universities in I l l inois ( I l l inois 
Board of Higher Education , 1 8 8 5 ) .  The lower participation 
rate of adult undergraduate students at Eastern can be 
referred to the s i z e  of overall stduent population at 
Eastern i s  smaller than other insititutions of higher 
education . Also , Boaz ( 1 978 ) found that the participat.ion 
rate of adult education is lower in farm areas than other 
area s ;  thus , the geographic characteristics of Charleston 
area may account for the lower proportion of adult students 
at Eastern . Furthermore , Cross ( 1 984 ) suggested that acce s s  
to appropriate programs and educational attainment of 
populace can influence adult s '  participation in educational 
activities in a a prticular are a .  A further study on the 
access to the educational attai nment of adult population in 
Charleston area may help us understand why the participation 
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rate of adult students at Eastern was lower than national or 
regional norms . 
In this study ,  it was found that 3 5 . 6  per cent of 
adult students have earned a two-year col lege degree 
before they entered Eastern . It i s  quite possible that 
adult students may f irst start their continuing education 
in two - year college degree program, and then, enter a 
four-year university for advancing the ir educational level . 
A l s o ,  it may suggest that a four-year college degree program 
can better satisfy adul t s '  educational needs , help adu l t s  
attain their vocational goal s ,  and enhance personal 
growth . 
Adult students between age 2 5  and 3 5 ,  have rece ived 
relatively lower yearly family income ( le s s  than $ 1 0 , 000 ) . 
In this age group, about 38 percent of the adult students 
indicated that f inancial pressure was the major problem 
for considering dropping out of schoo l . The uncertainty 
about future and goals was a l s o  frequently indicated as 
a problem in completing a degree program . On the other 
hand, pressure from family responsibilites was perceived as 
the main barrier to continuing education by adult students age 
36 to 4 5 .  Apparently , adult st udents at different age levels 
encountered d i f f erent d i f f i cu l t i e s . It i s  very importan t 
for adult educators to recognize and respond to adults ' life 
·transitional needs for accompl i shing developmental tasks . 
Previous research indicated that active adult learners 
have a better self-concept ( Mi z e r ,  1 9 7 5 ) ,  and greater sens e 
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of personal freedom and choice ( Shipp & McKenzie , 1 9 8 1 ) .  In 
this study , it was found that enhancing self-identity is an 
important motivational factor of adult students ' pursuing a 
higher education , especially in the youngest group ( see 
Table 1 2 ) .  Furthermor e ,  the majority of adult student s '  
perceived positive changes i n  self-esteem after a return to 
school . Self-i dentity i s  a compl icated concept that 
involves the areas of competence ,  emotions , autonomy , 
interpersonal relationships , purposes , and integrity 
( Chickering, 1 9 7 1 ) .  It would be interesting to discover how 
does a return to higher education help adult students improve 
their self - idenitity. 
Although most of the adult students had been out of 
school for more than 6 to 10 years , very few adult students 
reported academic difficulties and competition for grade as 
the problems for considering dropping out of school ( see 
Table 1 3 ) . In fac t ,  most of the adult students perceived 
their academic performance was about or above average . 
Moreover, none of the respondants suggested that tutorial 
services should be provided for them. HowevBr , inadequate 
study ski l l s  and lack of self- confi dence were still regarded 
as difficulties of adjusting to higher educati on . As 
mentioned before , there may be no cause -effect relat ionship 
between inadequate study ski l l s  and a lack of self-
conf idence . Or maybe the felt inadequacy in study ski l l s , 
in fact , was a result of lower self-esteem . 
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Neverthe less , 
the fact that many adult students would like school to offer 
the services for assess ing their academic interest and 
ski l l s  ( see Table 1 5 ) ,  may suggest that adult students would 
l ike to have a better understanding about their potential 
abi l it y ,  interes t ,  and acquired academic skil l s .  
In general , the findings suggested that most adult 
students were satisfied with the academic and personal 
experiences after a return to higher education ( according to 
the subjects ' responses to Question 1 6 ,  1 8 ,  and 2 8 ) . Most 
of them also considered that counseling and advising 
services provided by their present programs were helpful to 
a certain extent . However , it should be noted that the 
information provided by the survey may be useful to 
administrators but is not very applicable to work with an 
individual ( Dickinson & Blunt , 1 980 ) .  I n  particular,  there 
were adult students who indicated they never contacted with 
their present program for academic and/or personal 
counsel ing , and more people viewed the services only 
" s l ightly helpful "  rather than "very helpful . "  Several adult 
students also revealed that they would l ike their advisors 
to provide more real counseling instead of signature onl y .  As 
a result , it would be more helpful to know precisely what the 
adult students ' expect to get from counseling and advising 
s�rvices , in order to determine the degree of adu l t  students ' 
satisfi cation with the services . 
Simple chi-square statistics were appl ied for testing 
the hypotheses ( s tated in Chapter I I I ) . Significant 
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influence of age and gender on adult student s '  satisfaction 
with returning to school and evaluation of instructors ' 
qualities was not found . This could be attributed to the 
l imitation of the instrumentation of this study . In 
addition to the more sophisticated instrumentation , a larger 
sample and multivariative data analysis are needed for 
determining the inf luence of sex and age in the future 
s tudy . 
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CHAPTER V 
CONCLUSION 
The purpose of this study was to gain a more 
comprehensive understanding about adult student s ' academic 
experiences and personal experiences after a return to 
higher education. It was anticipated that adult student s ' 
responses to the questionnaire would be positively 
associated with their age s .  Accordingly, i t  was hypothesized 
that there would be significant differences among adult 
students in different age groups in relation to the degree 
of their satisfaction with returning to higher education 
and their evaluation of the qualities of instructor s .  Also,  
it was hypothes ized that there would be s i gnificant 
differences between female and male adult students as a 
result of the differential sex-role sociali zation process . 
The findings of this study may be sum arized as 
follows : 
( 1 )  The proportion of adult undergraduate students of 
Eastern in Fal l ,  1 9 8 6  was relatively lower than 
national or regional norms . The age distribution 
skewed to the younger adult students .  In other 
words , the younger adult students comprised the 
majority of the adult student population at 
Eastern. 
( 2 )  Most of the adult students were married and currently 
9 2  
employed . They financi a l ly supported themselves to 
attend Eastern on a part -time basis after a six or 
more years of education interrupt i on .  
( 3 )  Career transitions and career advancement motivated 
most of the adult students to re-enter higher 
education . A need for self-ful f i l lment was also an 
important factor for wanting to return to schoo l .  
( 4 )  After adult students returned to schoo l ,  on the 
average , they spent about six t o  ten hours on 
actual study per week . They considered that their 
academic performance was about average or above 
average . Moreove r ,  clarifying educational goals 
was regarded as the important reason for contacting 
counseling and advising services . 
( 5 )  Genera l l y ,  adult students were satisfied with their 
overall experiences of returning to school . I t  was 
found that age and gender didn ' t  have a significant 
influence on the degree of adult students '  
satisfaction with returning to school and their 
evalution of the instructors . Howeve r ,  more female 
adult students perceived the instructors were 
accessible than male adult student s .  
( 6 )  More than one-half of the adult students indicated 
that their families were supportive since they 
returned t o  school . Moreove r ,  they considered that 
the impact of their continuing education on 
themselves as wel l as their families was positive . 
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A lack of time for family l i f e ,  f inancial 
difficulties , and spouses '  threatened self -esteem 
were indicated as the negative consequence by a few 
adult students . 
( 7 )  Mostly ,  adult students described the 
intergenerational relationship as friendly and 
communicabl e .  A lack of time became the primary 
barrier to enhance mutual understanding between the 
adult students and the younger students .  
( 8 )  Adult students suggested that class schedule and 
course requirements should be more responsive to 
their needs ( i . e .  more night classes , courses 
scheduled three days a week instead of five days a 
week, . . .  etc . ) .  
Limitations of This Study :  
Long ( 1 983 ) revealed that 55 percent of adult education 
studies reported at the Adult Education Research Conference 
from 1 9 7 1  to 1 980 were based on descriptive research 
procedure . Among the descriptive designs , the survey 
instrument was the most popular one . By uti l i zing survey 
research, general i zed information about speci f i c ,  def inable 
populations ( i . e .  dif ferent age groups of adult student s )  can 
be made . However ,  the needed cooperation of subjects may 
not be given by the total sample . Consequentl y ,  the 
reliability and validity of the responses to survey 
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questions are difficult to establi shed ( Dickenson & Blunt, 
1 9 80 ) .  Furthermore , this study was based on adult 
students ' subj ective perception of their experience of 
returning to school . Hence, it i s  necessary to be aware of 
the discrepeancy between the reality and adult students ' 
perception . In addit ion , the diff i culty of modifying the 
instrument once the survey design is establi shed can hinder 
the improvement of the resarch method . 
Beyond the above disadvantages of survey research, this 
study was also restricted by manpowe r ,  time , money, and the 
researcher ' s  actual experiences in carrying out survey 
projects . In consequence, this study may not provide 
exentsive information concerning continuing education and 
adult development for both adult educators and adult 
students . Nevertheles s ,  this study still identified the 
characteristics and needs of the diverse populations of 
adult students . Some of the results agreed with the 
findings of Rawlins and Davies ' study ( 1 98 1 )  which was 
conducted at Eastern previ ously . For instance, these two 
studies found ( 1 )  career related reasons and a need for 
self-fulfillment were the major motives for wanting to 
return to school ; ( 2 )  most of the adult students gave a 
favorable description about the intergenerational 
relationship on college campu s ;  ( 3 )  time pressure was 
frequent ly encountered by adult students . 
In brief , this study has attained its purposes 
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notwithstanding the l imitations of survey research. 
Moreove r ,  the implications of the findings can be 
contributive to future institutional studies of adult 
students . 
Suggestions for Future Studies : 
As a who l e ,  this study has identified the unique 
characteristics of adult students . I n  view of academic 
performance and satisfication with returning to higher 
education, a comparison between the traditional college 
students and the adult students may provide more accurate 
information about the unique needs of adult students . In 
particular , the traditional college students ' perception of 
adult students ' re-entering higher education is essential 
for a more comprehensive understanding about the dynamics 
and nature of the intergenerational relationship on college 
campus .  
A bachelor ' s  degree itself may be the primary 
educational goal for adult students ' returning to school .  
However,  higher education could be the critical four years 
for fac i l i tating adults ' continuous growth . The 
sociocultural activities on college campus also may have a 
s i gnif icant inf luence on adult development . Since adult 
students have very limited time for social involvement in 
school , college student activities tend to be youth 
oriented . Therefore , there is " parents '  week" for the 
younger col lege students , but no " children ' s  week" for adult 
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students .  I t  would be interesting to survey adult students ' 
attitudes toward traiditonal sociocultural activies on 
college campus ,  and their suggestions of appropriate 
activities des i gned for adult students . 
Enhancing self-identity motivated adult students to 
continue the i r education . I n  particular , the majority of 
adult students considered that continuing education has had 
a significantly pos itive influence on their self -esteem . 
As a consequenc e ,  there is a need for further research into 
the psychological dynamics that play a vital role in adult 
development during four-year higher education . 
Summary :  
I n  conclusion , previous research has indicated that 
human development is a continuous and everchanging process . 
I n  this study, adult students at different l if e  stages have 
showed their sat i s f i cation with returning to school after a 
long period of education interruption . Undoubtedly , higher 
education can f u l f i l l  adults ' educational needs for 
intellectual growth, preparation of life transition,  and 
psychological maturity.  In the l ight of the f indings of 
this study, the characateristics and needs of the diverse 
population of adult students at Eastern would be recognized ; 
thereby,  more responsive educational programs and services 
could be devised to facil itate the holistic development of 
adult students . 
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Dear Part � cipant : 
Huey - l i  Li 
University Apt s .  #68 
South 4th St.  
Charleston , ILL 6 1 920 
Oct . 24 , 1 9 8 6  
Thi� survey is being conducted as part of a research 
project on continuing education and the development of 
adults . Thi s research i s  a requi rement for my Specialist ' s  
degree in Education . As a re-entry student , I am inviting 
you to share your experience of returning to school . Your 
response to this questionnaire could contribute to the 
improvement of education and counseling services for adult 
students at Eastern . 
I bel ieve that you will f i nd no d i f f i culty in respond­
ing to a l l  the questions . Also , I earnestly hope that most 
of the content will be of interest t o  you . 
To insure confidentiality ,  please do not sign your 
name on the questionnaire itse l f . 
I very much welcome your comments .  Please feel free 
to supplement your reactions or c omment by writing in the 
margins o r  on the last page of thi s  questionnai re . 
I thank you for your cooperation in this project . 
Please return this questionnaire in the enclosed env�lope 
before N�vember 5 .  If you w i sh to learn the compl ied 
result , you may call me at 5 8 1 - 3 3 3 1  or write to me at : 
Unive r s i � y  Apt s .  tt68 , South 4th St . , CharleE ton , I L L  6 1 9 2 0 . 
S i ncere l y ,  
Huey - l i  Li 
QUEST IONNA IRE 
Se x :  Fema l e  Ma l e  
--
Age : 2 5 - 3 5  3 6 - 4 5  4 6 - 5 5  over 5 5  
What i s  your primary e t hnic/rac i a l  background? 
W h i te or Cauca s i a n  
--
Black o r  A f ro-Amer i can 
Mexican Ame r i can or other La t i n  American 
Puerto R i can or other La t in American 
American or Na t ive Amer ican 
A s i a n  Ameri can or O r i e n t a l  
Other ( Please spec i fy :  . )  
-- �����������������
I .  P l ea se indicate your mar i t a l  s t a t u s .  
S i ngle 
F i rs t  M a r r i a ge 
Second or More Ma r r i a ge 
Separa ted 
D i vorced 
W i dowed 
5 .  Wha t i s  your household ' s  gross year l y  income before ta xes? 
$ 4 , 9 9 9  o r  l e s s  
$ 1 0 , 0 0 0- $ 1 4 , 9 9 9  
$ 2 0 , 0 0 0- $ 29 , 9 99 
$ 4 0 , 0 00- $ 4 9 , 9 9 9  
$ 6 0 , 000 or more 
$ 5 , 000- $9 , 99 9  
$ 1 5 , 00 0 - $ 1 9 , 9 9 9  
$ 3 0 , 00 0 -$39 , 9 99 
$ 5 0 , 0 0 0 - $ 5 9 , 9 9 9  
6 .  Please iden t i fy the fol lowing program in which you currently 
pa r t i c i pa t e . 
Non-degree Progra m 
Board of Gove rner BA Degree 
Bachelor of S c i e n ce in Ca r e e r  Occupa t i on 
Regu l a r  Bache l or ' s  Degree ( Ma j o r  F i e l d :  
������������ 
Master ' s  Degree ( M a jor F i e l d :  
�����������������
--






• What w a s  your h i gh e s t  l e v e l  o f  educa t ion or tra i n i ng when you 
e n t e red your present program? 
H i g h  school d i p l oma or l e s s  
Some spec i a l i zed tra i n i n g  a f t e r  h i g h  school 
Some college work 
Two-year Col lege degree 
Teache r ' s  cer t i f ic a t e  
Four-year col l ege degree 
Some graduate or profess i o n a l  school 
M . A. or M .  s .  
--
Other ( Plese spec i f y :  
J .  How many years were you out o f  school before you entered your 
present program? 
Le ss than 2 years 
2-5 years 
6 - 1 0  years 
More than 10 y e a r s  
9 .  I f  you d o  not have c h i l d ren , p l e a s e  sk i p  t o  the next que s t i on . 
P l ea se i nd i ca te the number o f  chi ldren you have i n  e a c h  o f  the 
f o l lo w i ng age categor i e s .  
Age L i v i n g  a t  Home L i v i ng Away 
Less than 1 year 
1 1 0  
1 1  - 1 5  
1 6  - 2 1  
Over 2 1  
2 
1 0 .  Would you please iden t i f y  the sources you use to f i na nce your 
r e t u rn ing to school ? ( Please check a l l  that appl y )  




Schol a r s h i p ,  f e l l ow s h i p ,  or teaching a s s i s t a n t s h i p  
Fami ly ( Pa r en t s ,  o r  other re l a t ive s )  
Sav i n g s ,  inves tmen t 
--
Other ( Please S pe c i f y :  
1 1 .  Are you currently e m p l oyed? 
Yes , fu l l - t i me ( 3 5  hours or more per wee k ) .  
Ye s ,  par t - t i me ( l e s s  than 3 5  hour s ) .  
No. 
12 . How many hours do you spend i n  a c t u a l  studying per week , not coun t i n g  
t i me i n  c la ss ? 
3 or l e s s  6 - 10 hours 1 6  - 20 hours 
4 - 5 hours 1 1  - 1 5  hours 2 1  or more 
1 3 .  How many cred i t  hou r s  a re you t a k i n g  now? 
1 2  or over 9 - 1 1  less than 9 
14 . How do you r a t e  y o u r s e l f  on acade m i c  per formance compared w i t h  other 
s tu d e n t s  in your d e p a r t ment or your prog ra m ?  
Do you cons ider y o u r s e l f :  
Among the b e s t  Above a v e r a ge 
About a v e r a g e  Below a verage 
3 
1 5 .  Please i n d i ca te your most important reason for wa n t i n g  to return 
to sc hool . 
--
To improve my general knowledge. 
To a chieve a g r e a t er sense of personal i d en t i ty .  
--
To improve my job s k i l l s .  
To q ua l i f y  f o r  a sa l a ry increase and/or promo t i on . 
To mee t  new peo p l e .  
To make more prod u c t i ve use o f  my t ime . 
Other ( Pl e a se spec i fy : 
1 6 .  I n  genera l ,  how sa t i s f i e d  have you been w i t h  each o f  the 
f o l l o w i n g ?  
a .  C l a s s e s  i n  
genera 1 
b .  What you 
h a v e  learned 
i n  c o u r s e s  
c .  You r ma jor 
f i e l d  
d .  R e l a t i o n ­
s h i p  w i t h  
facu l ty 
e .  R e l a t i on ­
s h i p  w i t h 
c l a s sma t e s  
f .  Your pe r­
sonal grow t h  
very 
sa t i s f i e d  
fai rly 
sa t i s f ied 
4 
f a i r l y  
d i s sa t i s f i ed 
very 
d i s sa t i s f ied 
1 7 .  I f  you e v e r  con s i dered dropping ou t ,  what were the reasons? 
( P lease check a l l that a pply ) 
F i na n c i a l  pressure or problem . 
Acade m i c  d i f f i cu l t i e s .  
Lack o f  encouragement from my professors. 
General uncer t a i n ty about my future and goa l s .  
Pressure due to my spouse and chi ldren . 
Other ( P lease spec i fy :  
1 8 .  How ha s r e t u r n i n g  to school resulted in changes in the follow i ng 
aspec t s  o f  your l i fe ?  F i r s t ,  please i nd i ca te whether the changes 
are posit ive or nega t i ve .  
" + " : Pos i t i ve changes " - " : Negative changes 
a .  Emotional s t ab i l i ty 
b .  Fami ly re l a t i o n s h i p s  
c .  S o c i a l  l i fe 
d .  Recrea t i ona l a c t i v i t i e s  
e .  S e l f-esteem 
Grea t 
cha n ge 
Some 
change 




1 9 .  Cont i n u i n g  your educa t i on may require tha t you make some changes i n  
your l i fe t h a t  a f f e c t  other peopl e .  
P l e a se i n d i ca te the person ( s )  who supported you when you f i rs t  took 
your course s .  ( Pl e a se check a l l  tha t a p pl y ) 
Spouse Pa rents Friends 
C h i l d re n  Employer Counse l o r  
Tea c he r S i b l i n g s  C l a s s m a t e s  
O t h e r  ( P l e a s e  spe c i f y :  
5 
2 0 .  a 
•
 
How many close f r iends do you have w i th stude n t s  over age 25 
a t  Ea stern? 
None One or Two Four or F i ve 
__ Many 
-
b .  How many c l ose f r i ends do you have w i t h  students under a ge 2 5  
a t  Eastern? 
None 
--
One or Two 
--
Four or F i ve 
--
__ Many 
2 1 .  Do you soc i a l i z e  or party w i t h  some students under a ge 25 a t  Ea s t e r n ?  
Frequently Occa s i ona l l y  Never 
2 2 .  How would you descr ibe t he re l a t ionships between you and the s tudents 
under age 2 5? 
2 3 .  Please try to reca l l  when you f i rst told your spouse or 
s i g n i f i ca n t  other that you wanted to cont i nue your educa t ion . 
a .  How d i d  you f e e l  about t a l k i n g  about your plan? 
b .  How d i d  your spouse or s i gn i f icant other respon d ?  
Strongly opposed. 
D i scoura ged. 
Ind i f feren t .  
Acce pted , bu t d idn ' t  he l p .  
Happy ,  e n couraged b u t  didn ' t  he l p .  
Very happy, o f fered help a n d  encouragemen t .  
6 
c .  How does your spouse or s i gn i f i cant other now f e e l  about your 
con t i n u i n g  your education? 
Strongly oppose s .  
Di scourage s .  
Ind i f feren t .  
Accep t s ,  but doesn ' t  he l p .  
Happy, encourages but doesn ' t  help. 
Very happy, o ffers he l p  and encourageme n t .  
! 4 .  How do you t h i n k  your con t i n u i n g  education expe r i ence has a f fected 
your spouse or s i gn i f i ca n t  other? 
Pos i t i ve Consequence : 
Nega t i ve Consequence : 
2 5 .  How do you t h i n k  your cont i n u i n g  educa t i on experience has a f fected 
your chi ldren, e i t her pos i t i v e l y  o r  nega t i vely? 
Not App l i cable . 
Pos i t ive Consequence: 
Nega t i ve Consequence : 
7 
2 6 .  Please i nd i cate how the respons ibi l i ty for housework i s  shared among 
the people l i sted be low . Ind i ca te your answer in percentages so that 
the tota l for each one sums to 1 0 0 \ .  
For e xample, i f  you d o  about one - fourth of housework , your spouse or 
housemate does one-fourth, and another ha l f  is done by " Pa i d  He l p " ,  
your answer would look l i k e  t h i s :  
Myse l f  Spouse or Housemate Chi ldren Pa i d  H e l p  Other 
25 25 0 s o  0 
Now , your answer: 
Myse l f  Spouse or Housemate Ch i ldren Pa i d  H e l p  Other 
2 7 .  P l e a se i ndica te whether or not e a c h  of the follow i n g  created problems 
for you. 
Inadequate study sk i l l s .  
Compe t i t ion for grade s .  
Ava i la b i l ity o f  approp r i a t e  course s .  
Financial cos t s .  
Discr i m i na t ion due to my a g e .  
D i s c r i m i na t i on d u e  t o  my s e x .  
Lack o f  s e l f-con f i dence . 
Lack of time . 
2 8 .  How would you ra te the professors i n  general on the f o l lowing 
qua l i t i e s ?  
a .  A c ce s s i b i l i t y  
b .  I n te re s t  i n  Students 
c .  Respect for Your A u tonomy 
d .  Knowledge of S u b j e c t  
e .  C le a r  Present a t ion 
f .  P r e pa r a t ion for C l a s s  
Very 
H i gh 
8 
High Fa i r  Poor 
2 9 .  In genera l ,  how heipful has the counse l i ng or academ i c  a d v i s i ng 
s e r v i ce s  been for you i n  your present program or department? 
( Please c heck one ) 
Not helpful a t  a l l .  
S l i g htly help f u l .  
H e l p f u l .  
Very helpful . 
3 0 .  When you contact a counse l i n g  or program a d v i s ing o f f i ce ,  which 
o f  the follow i n g  goa l s  t ha t  you con s ider are very important? 
( P l ea s e  check a l l  that apply ) 
C l a r i f y  my educa t ion goa l s .  
C la r i fy my voca t i on a l  goa l s .  
A s se s s  my academ i c  i n te r e s t .  
A s s e s s  my acade m i c  s k i l l s .  
Improve my sel f-con f idence . 
Cope w i t h  comb i n i ng career and fami ly respon s i b i l i t i e s .  
--
Other ( Please spec i fy :  
3 1 .  I f  you were asked to descr i be the one t h i n g  you would change or 
i mprove i n  your present progra m ,  what would i t  be? 
3 2 .  P l e a se i nd i c a te w h i ch of the follow i ng most appropr i a te l y  describes 
you a s  a stude n t .  
Non-trad i t i on a l  S t udent . 
Re-entry S tuden t .  
Re-eme r g i n g  S t uden t .  
Return i ng S tude n t .  
Other ( Pleae s�ec i fy : 
9 
